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A.  ASSIGNMENT: EDUCATION FOR GLOBAL RESPONSIBILITY

In the assignment (27 April, 2007) given by the Ministry of Education to the task-force set for the
project “Education for global responsibility” it is stated that “globalization is a process of change through
which the world is seen as an increasingly holistic system” and that “ever stronger mutual interdepen-
dence is an essential feature of globalization and, simultaneously, a foundation for worldwide coopera-
tion”. The assignment describes global education as the kind of education and training that “opens
people’s eyes and minds to the reality of the world and awakens them to work for the human rights,
belonging to all, as well as a more just and equitable world”, including activity for e.g. “promoting
development cooperation, sustainable development, peace and inter-cultural understanding, all of which
are dimensions of world citizenship”.

The task-force has been charged with the task of coordinating the work project and its advancement.
According to the assignment the duties of the task-force are: “(1) to assess the significance of global
education and its  key-concepts in the national and international  political framework, (2) to formulate
the vision or state volition of Finland on the part of global education and its key-concepts and to draw up
a strategy which includes the objectives, (3) present a well-argued view on the lines and principles of
action as well as proposals of the implementation, followup and evaluation of actions, and (4) to present a
view of the current state and developmental needs of global education in Finland.”

Theoretic background material for the project assignment is provided by the project publication
Education for Global Responsibility, published on 15 October, 2007, and the summary, to be published in
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March 2008, by Docent Taina Kavola on the researcher symposium held in connection with the
aforementioned publication.

In addition to this introductory section (A), the base document at hand, prepared for the task-force,
consists of two main sections: (B) Strategic Points of Departure & Reflections: A Genuinely Global Perspective
(including sub-sections B1-B5), comprising the main bulk of the document, and the more concise and
tentative (B) Possible Action Prompts for the Implementation of Strategy, including prompts on the basis of
which actions can be worked out for various participants of the society for realizing global education and
promoting the work of global responsibility.

B.  STRATEGIC POINTS OF DEPARTURE & REFLECTIONS: A GENUINELY GLOBAL PERSPECTIVE

B1.  People too Must Change, not Just the System

Whether we speak of ‘education for international understanding’ or ‘global education’, the kind of
educational activity is intended which aims at building a world that is peaceful, just and capable of
development — all fundamental requirements of the UN Charter. Despite all conflicts and obstacles —
partly perhaps because of them — it can be assumed possible that, during upcoming decades, leaders of
nations will arrive to a mutual understanding of such arrangements for global governance that will
ensure a basic peace for the world.

Even should such an astonishing outcome result, it can be justifiable asked: What kind of people
would be the citizens of a world thus politically pacified? Quite obviously, they would not have
essentially changed but would be similar to people today. And if the basic elements of the society,
individual people, would remain essentially unchanged and would retain a similar spiritual and moral
core with the same prejudices and juxtapositions, then there would be little hope — despite the
achievement of peace — to effect a fundamental and permanent change in the state of human commu-
nity.

The aforementioned change is both a prerequisite of survival and the next logical developmental step
in the evolution of society. The process of globalization, as is seen today, is merely a superficial phenome-
non in a historically much more profound development: the inevitable advancement of humankind from
clan and tribal societies towards city-states and nation-states further on to a sustainable and inclusive
global society, which is united in all the essential aspects of its life, yet infinitely diverse in the richness of
its members and elements. In order for such a global society to be possible it is not sufficient that peace is
sustained merely by a politically agreed external arrangement, but it must be founded, in a sustainable
manner, on a just civic society in which each member has the opportunity to pursue the development of
his spiritual, intellectual, emotional and physical potential.

From this point of view, globalization is an inevitable process. Its realization in a sustainable and
inclusive manner is primarily dependent on the ability of the people of the world to rise to the required
level of spiritual maturation (see also sub-section B6). Therefore, education for world citizenship must be at
the core of education and training, and creating it must start already now. This, in the last analysis, is
what is meant by the term “global education”. It is n the interests of Finland to be a proactive participant
in this process and not a reactive follower in the midst of world-transforming forces. This is why a
nationally coordinated, governmentally initiated and supported strategy is needed for the purpose of
“education for global responsibility”.

B2.  Humankind at an Historic Crossroads: A Position of Choice

Humankind is, thus, at a genuine historic turning-point — a crossroads where the alternatives are, on
the one hand, a true breakthrough of civilization into a global society based on a systemic principle of
society (see sub-section B6) and, on the other hand, a civilizational breakdown as a consequence of anti-
change inability to develop as human beings within the requirements of our own evolution. Therefore,
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beneath the its superficial side effects, globalization is all about a new developmental paradigm, not a
coincidental phenomenon that will pass. Its driving force is a tendency towards integration, unity.

Humankind has during its history experimented with, learned and progressively adopted the capacity
for community and societal organization — beginning with small clans and tribes, moving on to city-
states and nation-states, and now experimenting with ever expanding forms of cooperation and society
— the unity of humankind is the historical imperative towards which the world seems inevitably to be
proceeding. The historical evidence in favour of this statement is indisputable.

The challenges of the age are, in fact, driving humankind — albeit unwillingly and reluctantly — to
choose solutions that promote the formation of global society. The issue is not whether such a society is
possible or not; the issue is, will it be achieved through undescribable drawbacks and suffering or as a
result of a collective act of collective will. This choice is before all who inhabit the planet, not just the
decision-makers. Humanity is gradually coming of age and attaining the state of maturity in its collective
consciousness, and this takes place along with growing pains equivalent to those of the age of puberty. It
is here where education for global responsibility may prove to make the difference.

B3.  Education for World Citizenship — from Reactive to Proactive

Generally, we educate children to become ‘good human beings’. More specifically, we try to educate
good citizens. This is a more specific concept: one can be a citizen only in what we call society, which in turn
implicates certain qualities or conditions of citizenship.

Thus, to understand the concept of citizenship, the concept of society must be properly understood. A
society consists of three main participants or actors: the individual (or private citizen), the institutions (or
system of governance), and the community (or social fabric). All three of these are needed and all must act
in collaboration for the society to be wholesome and prosperous. Moreover, a society needs to have a
moral foundation as well as a legal backbone. These two are interrelated but different. For instance, rights
and obligations are legal issues, while freedoms and responsibilities are moral issues; they interact and, at
best, support each other, but they cannot replace each other. Particularly, law cannot replace morals;
ideally, the legal structure supports and enhances the collective moral.

It is here that the role of the three actors comes to focus: in modern western societies we see society as
being constituted of individuals and institutions, but the role of the community is often undermined to
the extend that legal measures have come to replace the missing moral substance, which should be
upheld and promoted by a sense of community and common purpose — it is a short step from welfare
society to an over-patronizing society. In many other parts of the world, on the other hand, the role of
the community may well be preserved, but the individual and particularly the institutions may be
functioning with insufficient efficacy. While the presented contrast may be an oversimplification of the
matter, it helps to picture the equal role of all the three constituent participants of the society as well as
the complementary role of legal measures and moral substance.

The paradigm of globalization brings the discussion about society and citizenship to whole new level.
Generally, ‘society’ is associated with the nation-states, but in this era of planetary challenges, human-
kind is learning to see itself, for the first time in its history, as a single organic entity inhabiting the
Earth. We may be witnessing the first fumbling steps towards the formation of a global society, although it
is still confused, riddled with conflicts, disunited, and unaware of the potential of its constituent
elements. A global society consist of world citizens. This does not exclude awareness of one’s local, national
and ethnic roots nor, for instance, ‘European citizenship’; human beings are quite capable of adopting
multiple levels and networked states of consciousness and identities (such as solidarity within the family,
devotion to one’s own home region, patriotism etc.). Education for global responsibility and world
citizenship is, fundamentally, about broadening the basis of the consciousness of the citizens so that members of
the society learn to act proactively with consideration towards the interests and future needs of the entire
humankind. Also, education for global responsibility is, in turn, proactive social policy at its best, because it
builds future and prevents problems.
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B4.  Reexamining Cynicism: A Paralysis of Will

Deeply ingrained mental habits have lead to a paralyzing conflict in administering the affairs of
humankind. On the one hand, all proclaim their readiness and willingness to peace and harmony and an
end to the fears that tear their daily lives; on the other hand, the view is uncritically upheld that human
beings are incorrigibly selfish and aggressive and, therefore, incapable of creating a system of society that
would, at once, be progressive and peaceful, dynamic and harmonious, and would give full opportunity
to the creativity and initiative of the individual, but would also be based on cooperation and reciprocity.
This has resulted in a paralysis of will.

At the root of this conflict is a cynical view of human reality, which has its historical background. One
of the reasons why President Woodrow Wilson postponed for a long time the involvement of the United
States in the First World War was, according to his own explanation, the inevitable moral damage
resulting from war: one of the most far-reaching destructive consequences of war is the brutalization of
human nature. Later, after the Second Wold War, another moral effect resulted, which can be described as
a profound sense of collective shame. This provided the opportunity for human rights — a concept that had
never before really existed — to be included in among the central issues of international decision-making
and policy, which finally lead to the approval of the Declaration of Human Rights and the consequent
massive human rights development.

Due to the aforementioned conflict in world view, however, efforts for a more just world fail to
produce the kind of results that could, from a practical point of view, be well regarded as possible. At the
core of this conflict is an individualistic and materialistic view of human reality, which often exhibits fanatical
characteristics and which can neither be seen to be based on reality nor possess intellectual credibility.
Nonetheless, it is becoming a global substitute religion, fed by the forces of political ideology, academic
elitism and consumer economy. Through its influence, the ‘pursuit of happiness’ has transmuted into an
aggressive and almost unlimited self-justification to pursue one’s own advantage without committing to
any greater common purpose or progress. The moral consequences of this development erode the lives of
both the individual and the society. The collapse in the sense of community caused by the individualistic-
materialistic view of human reality is, by itself, a sufficient empirical indication of its falsity, which, in its
one-eyed approach, is leading to self-destructive development. Setting right such a fundamental
misconception would require the reassessment of some of our basic assumptions and is a central element
of education for global responsibility.

There are, however, also signs of change in thinking. Even in the talks of political decision-makers an
awareness of the necessity of a more optimistic view of human reality and future perspective is repeated
and of the role of education in this; thus, even the veterans of realpolitik are capable of credible moral
political thinking. Such a view, however, is not the prevalent trend among politicians, citizens, leaders of
opinion and, notably, academic persons but is limited to a relatively small (albeit growing) group of
thoughtful people. This is particularly true in Europe: we Europeans have been trained to be suspicious
about all kinds of optimism — to regard it as naive; we have been permeated with cynicism which has
been made a sign of critical thinking. However, one could justifiably ask: Are criticism and cynicism
equivalents?

B5.  Re-definitions of Human Development

If a view of human reality and future perspective based on one-eyed individualism and materialism
lead to a self-destructive development, there is reason to reassess our assumption also about human
progress and its goals. This also means that our development indicators need to be assessed anew.
Normally, indicators are defined after policies and goals established. But around the world, among many
stakeholders of the civic society, a new approach is developing where (a) first a vision is created, (b) then
human principles and values that underline the vision are identified, (c) then policy areas are selected in
which to create goals based on those principles, (d) and finally indicators are constructed to measure
progress toward these goals. A similar approach is also adopted by the Ministry of Education in its
assignment to the task-force of the project “Education for global responsibility”. What is important now
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is to make sure that the adopted vision, the basic principles, the goals and the indicators are based on a fundamentally
different view of human reality where human beings are seen also as spiritual-moral creatures — as apart from the
aforementioned individualistic-materialistic approach.

When defining progress, it can be taken as a point of departure that its task is to release the human
potential both individually and collectively. Discussion about development, traditionally, emphasizes
economy, social security, health care and education as well as environmental issues — such basic needs
are generally seen as self-sufficient goals of development. However, they could also be viewed as
instrumental, not as ends in themselves: they are prerequisites for the individual and the society to have
the opportunity to cultivate the limitless potentialities latent in human consciousness. Taking this as a
starting point, following values and human principles can, at least, be identified: unity in diversity (see
sub-section B6), justice, equality of the sexes, trustworthiness and moral leadership, the basic human right to
investigate independently and freely the truth. Areas of endeavour to which these principles should be applied,
while pursuing development, are: (1) economic development, (2) training and education, (3) environmen-
tal stewardship, (4) meeting basic needs such as nutrition, health, shelter etc., and (5) governance and
civic participation.

B6.  A Systemic Principle of Society: Unity in Diversity

At this point we need to return, for a moment, to the systemic principle of society mentioned earlier (see
sub-section B2), since it has been as a ‘main thread’ all through the preceding discussion. Amartya Sen,
the Nobel prize winner for economy in 1998, mentions in his book Identity and Violence: the Illusion of
Destiny (W.W. Norton & Co., 2006) as follows:

Central to leading a human life are the responsibilities of choice and reasoning ... the world is a federation of
religions and civilizations, not a collection of people ... the main hope for harmony in our world lies in the
pluralities of our identities; first we have to decide on what our relevant identities are and then to weight the
relative importance of these main identities.

This means that the concepts of ‘pluralism’ (seen as a value) and ‘multiculturalism’ (seen as an
external condition), so popular today, are insufficient to act as guidelines for a globalizing world.
Certainly, pluralism is needed in the sense that people should be able to live peacefully with each other
despite the vast variety in sets of values, and multiculturalism is an increasingly permanent social fact in
an increasing number of societies, but these are not enough to solve the challenges of the world — their
substance is too tenuous and their interpretation too vague.

The basis of the systemic principle of society, on the other hand, is that the human species is an organic
whole, not merely the sum of its parts — a whole which, nevertheless, requires utmost diversity and richness of its
constituent parts in order to function coherently and wholesomely. A good point of reference is the human body
itself: its organs and cell are infinitely diverse, but it is precisely this diversity which is a necessary
prerequisite for the body to function as a coherent whole — as long as those parts act in a coordinated
manner maintaining the life of the entire body. This principle is increasingly referred to (e.g. in the
programmes and documents of the UN and the EU) by the term unity in diversity. It offers a more
foundational and applicable guideline than just ‘pluralism’ or ‘multiculturalism’.

Although comprehending this principle, as a basis for society, may sometimes be difficult, it is not a
historically new idea and has, in fact, been at the core of all successful and stable societies — be they
tribes, city-states or nation-states. Really, the issue is just that the time seems now to have arrived for it
to be realized also globally. Hence, unity in diversity targets the broadening of the foundation of society
and the development of its institutions so that they are updated to the level of maturity required by history (see
also sub-section B2).

Reaching maturity is, essentially, a matter of developing consciousness. Human consciousness can be
viewed as a collective state of humanity that defines the essence of being human; for instance, national or
ethnic identity spring from this. On the other hand, collective consciousness is expressed, on the practical
level, through individual human motives and minds which are immensely diverse. Therefore, the ultimate
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oneness of consciousness and its unifying effect need not be in conflict with the diversity and richness of
constituent elements; it is precisely this diversity that distinguishes unity with a wealth of humanity from
dull uniformity. In other words: human consciousness expresses unity in diversity.

Hence, the human ans social maturity now to be achieved would not be blind to difference of ethnic
origins, climate, history, language, thought and habits nor would it thwart these forms of diversity
prevailing among the people of the world. It would, however, require broadening our limited loyalties
and establishing a common sense of purpose that would encompass humankind as a whole and not just as
the sum of its parts. This is tantamount neither to level uniformity nor to aimless pluralism but a globally
implemented unity in diversity: a chance for a worldwide society which is united in all the essential aspects
and central purposes of its life, yet endlessly rich and diverse in the ways of life and activities of its
members and parts.

C.  POSSIBLE ACTION PROMPTS FOR THE IMPLEMENTATION OF STRATEGY

A basic assumption of global responsibility is that responsibility is not only for global issues but that
responsibility itself is global, i.e. concerns all people of the world. This is what is meant by “civic participation” in
this connection. Assuming such responsibility is not possible without education starting from early
childhood and continuing for entire life.

Here in Finland we have been rightly proud of our compulsory education for all and our success in
international comparisons. Our success does not, however, guarantee that our system of education would
prepare our children and youth to become members of society who can think and live as world citizens;
and if this is not achieved in an age of globalization, traditional citizenship within the framework of the
nation-state is also jeopardized.

The President of the Republic, Mrs. Tarja Halonen, in her speech, 5 February, 2008, at the opening
of the parliament for the year 2008, pointed out the following: “The strength of the Finnish society is
and has been a sense of community — a sense of caring for one another. It is something we have been
building for generations, and it has carried us through troubled times.” And further: “[This] model ... is a
useful blueprint for the more equitable distribution of the benefits and disadvantages of globalization,
both within and between countries. Everyone shares responsibility for this development.”

Based on the foregoing, those elements that are assumed to be “necessary civic skills” or “essential
basic knowledge”, within the framework of general compulsory education, need to be reexamined. They
are founded on the principle of unity in diversity (see sub-section B6), which should be at the core of global
education or education for international understanding — in fact, of all education. It is fundamental
value or ‘meta value’ against which the propriety of other values and norms is measured. The world
citizenship derived from it is not just an expression of pious hope but a concrete cluster of knowledge,
understanding, moral and skills connected to rights and obligations, responsibilities and freedoms.

Translating these elements to actions is a vast task that would require commitment, applied and
creative thinking as well as sufficient resources from all the participants of the society — the state
administration, the universities, the municipalities, the schools, non-governmental organizations, business
life, and citizens. This is a vast target-group that encompasses the entire society requiring the use of
many and diverse means of implementation for achieving a common objective. A mobilization of this
magnitude is not likely to be possible within the frame of one project of the Ministry of Education.
Nonetheless, one can outline action prompts by which foundational principles and strategies can be translated into
action. Such action prompts include:

    (1) The United Nations, even with all its shortcomings, remains the greatest achievement of
humankind in the path to a global society; the role of the UN should be supported in every way, from the
grassroots level all the way to national undertakings; its objectives, modes of operation, projects,
achievements and challenges should be made a part of the basic knowledge of every child (and
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citizen), and its efforts should be supported by as many ways as possible; particularly knowledge
about UN human rights conventions and the work done in that area should be increased.

    (2) The dialogue between the representatives of various religions must be included in the discussion
about the sustainable foundation for a global society — a dialogue which can, at best, provide
genuinely shared values and ethical perspective fro world citizenship; religious conflicts and fanaticism, on
the one hand, and the separation of religion and administration, on the other, must not become an
excuse for not making use of this rich spiritual resource.

    (3) A culture of service could be promoted, as contrast to one-eyed individualism an materialism, for
individuals to experience feelings success in accomplish something that profits and delights other
people, the surrounding community, the society, the whole world; it is relatively easy to devise a
variety of different projects and campaigns to promote this idea.

    (4) The idea of youth voluntary service to the society should to be promoted in every way so that it
would form into an established practice in the process of becoming adult; such caring other human
beings and the community, within projects and organizations where youth get acquainted with
the constructive force of globalization and realize the effect of their own actions, will help them to
view the ideal of service to humanity as practical action, not just beautiful words.

    (5) While youth are being trained, first within general education and then towards professions and
academic fields, it is important to include parallel moral and spiritual education which emphasizes
application these fields and general knowledge as a contribution to whole society; if supported properly and
taken seriously, the activity of the youth can, in itself, be at the core of societal development and
prove to be moral leadership.

    (6) Scientific and technological development have, traditionally, been in the grasp of only a small
group of people; however, the investigation of reality, understanding it and applying knowledge to the
development of human society is at the core of being human, a fundamental human right; it is time for
the masses of people to be mere recipients of scientific and technological ‘commodities’ — the
participation of all in this process is an essential development indicator.

    (7) Channels of the media and public information could be used more efficiently for a more optimistic
view of the future to take root; this does note mean a decrease in the critical exposure of the problems
of the world but a more balanced world view where both constructive and destructive processes are
understood; the media could be provided with observations and developmental steps that give
optimism a realistic basis (cf.: the demolition of a building is a dramatic event of which it is easy to
make headlines, but building a new one is a long and gradual process which is not so easy to make
into news); moreover, publicity campaigns, competitions, awards, etc. can be made use for
promoting the principle of world citizenship.

Possible activities and actions arising from these prompts would, roughly, divide into following
categories: (a) bringing international agreements to life in various contexts, (b) sustainable ethical values
and action derived from these, (c) extending the positive effect of science and technology to all, (d)
influencing opinions in the media an through other means.

With the aid of the action prompts, depicted above, the participants of the society can develop their
own activities — as long as the importance of the matter is acknowledged with a corresponding state of
volition. The various participants can, each according to their special characters and capabilities, support
the education of citizens and, particularly, children and youth for global responsibility. A good basis for
this work can be found in the development programme for child and youth policy 2007-2011 “The future
obliges, the present determines”, published in December 2007 as part of the Government Programme of
Prime Minister Matti Vanhanen’s II Cabinet.

Universities of one example of a significant participant of the society, with a great potential influence.
Particularly teacher training can be thought to have an immense potential to support education for
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global responsibility. However, teacher training has, along the years become a sort of ‘barrel of wishes’ to
which developmental hopes and contents are added in almost every task-force memorandum of the
Ministry of Education concerning training — this despite the fact that teacher training curricula are
overburdened as they are. If the aforementioned points of departure for global education are, indeed,
necessary elements of the basic compulsory education of citizens, also teacher training must consider them as
essential areas of the core expertise of teachers. To this end, a significant increase in cooperation between
those participating in teacher training would seem essential.

In addition to this example, there are other domains in which education for world citizenship and
other fundamental core substances need to be systematically promoted in Finland. Defining these and
applying them into realistic recommendations for action is presumably one of the central tasks of the
task-force for the project “Education for global responsibility”.
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