RELATED BOOKS

FOUNDATIONS OF FUTUROLOGY IN EDUCATION
edited by Richard W. Hostrop $8.95

Contents: Introducing the Future; Forecasting and Specifying
Educational Futures; Conceptual Views of the Future

THE FUTURE: HUMAN ECOLOGY AND EDUCATION
by Edward A. Sullivan $8.50

Contents: The Brain, The Nervous System, Electrical Stimulation
of the Brain, Biofeedback Training, Biology of Violence, Chemicals
Which Shape the Mind, The Hyperkinetic Child, Birth Research,
A Look Ahead

Education . . . beyond tomorrow
edited by Richard W. Hostrop $10.95

Contents: The Future of Elementary and Secondary School Edu-
cation; The Future of Higher Education; Scenarios: Facts or
Fancies About the Future?; Advocates and Disclaimers of Futur-

ology

TEACHING THE FUTURE:
A GUIDE TO FUTURE-ORIENTED EDUCATION
by Draper L. Kauffman, Jr. $12.95 (hardcover) $5.95 (softcover)

Contents: Why Teach the Future?, The Future-Oriented Curriculum,
Ways of Thinking About the Future, Trends, Group Opinion,
Alternatives and Imagination, Models That Help Us Think, Systems
and Simulations in the Classroom, Global Survival, Society and
Foresight, A Brief History of Long-Range Forecasting, Sample
Scenario for a Commission Simulation, Resources for Teaching
the Future :

EDUCATION FOR TRANSFORMATION:
IMPLICATIONS IN LEWIS MUMFORD’S ECOHUMANISM
by David R. Conrad $10.00

Contents: Introduction: Toward a Visionary Education, Biotechnic
Society and Biotechnic Education, Organic Technology: In the
Service of Human Beings, Organic Architecture: Symbolic and
Functional, The City: Urban Realities and Utopian Dreams, Educa-
tion and the New Town Movement, Regional Survey and Planning:
Toward Educational Synthesis, One World: Building World Com-
munity Through Education

Order from ETC Publications
e Department 1627-A
¥ palm Springs
California 92262

a13nNvHg

NEZLL!Q gTHOM SV HIHOVIL IHL




C|P

Library of Congress Cataloging in Publication Data

Brameld, Theodore Burghard Hurt, 1904-
The teacher as world citizen.

(ETC education futures; 5)

Bibliography: p.

1. Utopias. 2. Education. 3. Twenty-first cen-
tury — Forecasts. I. Title.

To my beloved friend

MARION BELLAMY EARNSHAW

HX8111976.B7 335.02 75-40184

ISBN 0-88280-042-6

ISBN 0-88280-043-4 pbk. Daughter
of

EDWARD BELLAMY

Whose long active life exemplifies
and magnifies the spirit of her
father

No part of this publication may be reproduced or transmitted in any
form or by any means, electronic or mechanical, including .
photocopy, recording, or any information storage and retrieval
system known or to be invented, without permission in writing from
the publisher, except by a reviewer who wishes to quote brief
passages in connection with a review written for inclusion in a
magazine, periodical, newspaper, ot broadcast.

All rights reserved.
Printed in the United States of America.

Copyright ©1976 by ETC PUBLICATIONS
Palm Springs
California 92262




Table of Contents

Foreword, vit
Preface, ix
1. December 26, 2000, 3
II. 4 World Community of Nations, 8
111. A Democratic Ecosystem, 23
IV. The Renewal of Humankind, 40
V. The Transforming Power of Education, 55
VI. How Did We Get Where We Are?, 772

Appendix. Some Readings of Special Relevance, 82




Foreword

THE Kappa Delta Pi Lecture Series has been provocative
and evocative for more than forty years. This volume by Pro-
fessor Brameld is no exception. It will evoke feelings and provoke
thoughts to a greater degree, probably, than almost any book
that you have ever read. That is saying a lot, so perhaps I ought
to say at least a little more. ,

As a title, The Teacher As World Citizen sounds innocent
enough, but between these covers is set forth a description of
the world as it might be—as it ought to be or as it could be—a
quarter century from now. Professor Brameld has taken the de-
velopments on today’s social scene and generalized forward in
time. He has described in detail the kind of world he hopes
we might be able to achieve by the year 2000. It is a powerful
portrayal in bold relief of life styles and belief systems in a
world which is fundamentally different and demonstrably better,
in his judgment, anyway, than the world of today.

Some readers will take issue with the kind of developments
which Professor Brameld hopes will eventuate. Few will quarrel
with his basic analysis of the great forces which are pushing
the world toward his kind of dream: the threat of thermonuclear
genocide and environmental ecocide are unquestionably real.
The propositions which he sets before us as “desirable,” how-
ever, will generate a wide range of responses. Readers will find
themselves enthusiastic about some of his hoped for results and
unenthusiastic or even hostile to others. Because there is a dis-
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tinct ideological tone reflected throughout the entire book, those
who advocate the politicizing of education will find much grist
for their intellectual and emotional mills. Those who feel that
education and educators should build their efforts upon descrip-
tive bases rather than prescriptive premises will be saddened or
angered or both.

Professor Brameld argues strongly that education is a process
and not a place. Education is very different than schooling, we
know, but a basic thrust of school has always been and may
always be an effort to create a process and a milieu in which
schooling can and hopefully will lead to education and educated
human beings. And whether education is a process or a place is
academic. Learning occurs when people interact with their en-
vironment and their fellows and themselves. It never occurs
apart from a place, and it always involves a process. The crucial
concerns relate to what is learned and how and toward what
ends. Professor Brameld comes to grips with both the ends and
means in The Teacher As World Citizen, and in a fascinating
way.

By publishing this book, Kappa Delta Pi is proud to extend
a tradition which John Dewey began in 1929 with the first
volume of the Lecture Series.

Jack R. Frymizr
Editor
The Educational Forum

viii

Preface

I[N his magnificent Building the City of Man, Warren W.
Wagar sets the stage for this book:

Already, in the last few years, utopianism has begun to
reawaken as a force in our spiritual life. . . . The value of
the utopian impulse les . . . in its power to set men free
from their apathetic or suffering acceptance of the world-
as-ts, and to give them self-transcending purposes. . . . The
movement for a world civilization must be an unending
exercise. . . .

I have tried here to take Professor Wagar very seriously in-
deed. It has long been my contention that we Americans, es-
pecially, have discounted the need for utopian attitudes because
we have regarded ourselves as supremely pragmatic. Always busy
with “progress,” we have rarely stopped to ask either what prog-
ress itself might mean or whether it might require a clear,
dedicated sense of what we are or should be progressing toward.

But confidence in our capacity to overcome every obstacle as
it arises, to expect that tomorrow will supersede every difficulty
of today, can no longer be taken for granted. We are fast dis-
covering that we do not possess such boundless optimism after
all; nor do we any longer so casually conceal our social illnesses
of severe conflict, insecurity, and bewilderment.

It is just because of this awakened soulsearching that the
utopian mood is once more kindled. We are learning, as our
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forefathers learned so well, that the struggle to conquer stubborn
obstacles in the path of man and nature is extremely perilous.
Instead of dismissing utopian thinkers, as so many pragmatists
have usually done by labeling them day-dreamers or escapists
or wishful thinkers, I join hands with increasing numbers of
interpretors of the human condition who contend that we can
no longer afford not to be utopian. The time is too precarious,
the threat to utter disaster too fearful. As Albert Einstein warned
as far back as 1947, “The world is heading for atomic war.”
The only solution, he held, is “an effective supranational world
government to which military power will be transferred.”

And so I attempt here to update the significance and relevance
of magnetic, utopian ends as counterbalance to short-sighted,
“realistic” means. I shall ask you to share these ends or pur-
poses with me, inspired as I am again by the best known of all
utopian writers in American history—Edward Bellamy. In build-
ing upon his major work, I shall try to do so with warm affinity
for his convictions, yet necessarily devoid of both his own hard-
headed critique and his brilliant imagination. In any case, my
book is by no means intended as another exercise in fantasy. It
is a challenge both to acute crises and to unprecedented op-
portunities. It speaks to all teacliers as well -as to all citizens
who agree that education is of paramount importance to this
challenge. '

The experience of writing this book has helped to reconfirm
my judgment about education as a force for cultural renewal.
Through the good fortune of conducting a recent workshop
entitled “The World’s Future” at the University of Vermont,
I was privileged to share the first draft with my fellow teachers
and fellow students. Their criticisms and suggestions have been
so immensely helpful that I think of them partly as co-authors.
Permit me therefore to include them as a modest token of my
indebtedness: Tom Alberti, Julie Alarie, Grace Means Arnold,
Vera Beaudin, Gloria Feinberg, Gary Guptill, Toby Ives, Ann
Johnston, Lee Kavanaugh, André Payre-Ficot, Madeleine Payre-
Ficot, Jeff Scannell, Roy Snow, Hazel Stearne, Jeff Taft, Ray-
mond Villemaire, and Ed Wright.

Preface

I wish also to express my appreciation to the officers pf Kappa
Delta Pi, especially to J. Richard McElheny, Executive Secre-
tary, and to my former student, President Pjranlf Ma.rsh, for the
great privilege of presenting this lecture at its biennial convoca-

tion of 1 .
974 "THEODORE BRAMELD
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December 26, 2000

J:[ AM beginning to write this small book on the day after
Christmas. Less than a week remains before we shall record the
date of the New Year—January 1, 2ool. I note today, however,
because of a pleasant coincidence: I have just been reading a
book that I should have read long before this. The preface by
the author is also dated, “December 26, 2000,” but it was
originally written more than a hundred years ago (1887) in the
form of the most famous utopian novel ever created in America:
Looking Backward. A picture of what its author, Edward
Bellamy, believed could and should become the future of civiliza-
tion, it exerted tremendous influence upon generations of readers
not only in America but in many other countries.
Writing in the present tense, Bellamy begins as follows:

Living as we do in the closing year of the twentieth century,
enjoying the blessings of social order at once so simple and
logical that it seems but the triumph of common sense, it is
no doubt difficult for those whose studies have not been largely
historical to realize that the present organization of society
is, in its completeness, less than a century old.

You may be struck by this statement as I am, because it ex-
presses so aptly what is at least equally apt today. I myself am
now fifty-two years of age, for I was born in 1948, and have been
a teacher for about half that time—that is, since 1974. In the
preceding quarter of the twentieth century, we have witnessed
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a global metamorphosis that seemed quite inconceivable to most
people even at the time of my birth.

To be sure, as I grew up and entered college, everyone ob-
served breathtaking changes that were already burgeoning in all
dimensions of life—not only changes that brought about aston-
ishing mechanized and computerized inventions, not only changes
that heralded the nuclear age, not only changes that enabled
man for the first time to break through his earthbound shell
and to explore awesome regions of space, but political, economic,
moral, esthetic, and even religious changes as well. By the time
I graduated from the university and began my educational career,
the idea of transformation had become a key term in the thinking
and attitudes of millions of people throughout the world.

But many of us were still just groping. We were so bewildered
by the accelerations of history that we spent much more of our
- time during the middle decades of the twentieth century in
criticizing and arguing than in seeking widespread agreements or
directions as to how we. could bring order out of chaos, unity
out of disunity, peace out of bloodshed. What we did perceive
with greater and greater clarity was that much of the world was
in danger of collapse from its own disorganized, planless, short-
sighted “progress” toward more and more of thé same kinds of
chaos, disorder, and bloodshed—in Bellamy’s words depicting his
own time, “a hideous, ghastly mistake, a colossal world-darkening
blunder.” By “looking backward,” as he had looked backward at
the nineteenth century, substantial numbers of us at last came
to realize that only profoundly radical alternatives in human
arrangements could possibly save our species from its own fail-
ures, stupidities, and quite probably its own final destruction.

Hence, by the 1g70’s and 1980’s, I was only one of millions
of citizens who were already moving away from outmoded,
threadbare habits and traditions, and toward new, reinvigorating
patterns of human life. Not that these new patterns developed
over night, you may be sure. We made almost as many blunders
as achievements in establishing workable designs appropriate to
the emerging age. Simultaneously, an abundance of skeptics and
cynics contended, as some have always contended, that men are
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incapable of much of any significant improvement; after all, it
is still as true as ever that “you just can’t change human nature.”
The wisest course, then, is to turn one’s back upon all sorts of
social or political action, and to retreat within to one’s inner
sanctuary of meditation and spirituality or to one’s own unique
existence,

Others, meanwhile, resisted every novel urge toward trans-
formation even subjectively, simply because they benefited (or
thought they benefited) much more by maintaining old forms.
A familiar example was the exploitation and destruction of
natural resources. Ecology as the science of environment became
a term familiar for the first time to every educated person, while
a less familiar term, ecocide, proved almost equally popular as
more and more of us realized that technology and ecocide are
often witting or unwitting partners of crime. Pollution of many
kinds, not only of air and water but of soil, vegetation, animal
life, and even of sound and sight, generated a vast clamor both
of discontent and of powerful pressure for environmental con-
trol. Supporters of the status quo, in turn, found themselves so
much on the defensive that they, too, were often forced to com-
promise in the regulation of, for example, the atmosphere. Even
they, after all, must breathe.

Nor were voices of discontent limited by any means to the
United States. Unlike Bellamy, who centered most of his atten-
tion to the future of his own country, a good many citizens of
other countries came to agree that few of the major issues of our
time can any longer be resolved on a national, much less a re-
gional or local, scale. Again, ecology was a focal example: when
oil or coal is depleted in one part of the earth, other parts
almost inevitably suffer; when oceans are deprived of their
magnificent resources of food alone, malnutrition if not starva-
tion soon threatens. Pollution, too, spread across many areas:
oceans cannot long produce abundantly when industrial waste
continues to pour into their waters; the air we breathe in one
city is contaminated in another city across the globe if only
because overproduction of automobiles soon overproduces carbon
monoxide and other poisons.
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These instances barely touch the surface, of course. The point
I wish to make here, however, leads directly to my theme. I
write as a teacher who is now also a world citizen because, as
we embark upon the twenty-first century, no other plausible or
defensible choice is any longer open to us. By looking backward,
we have come to realize that only by looking forward is civiliza-
tion any longer practicable or workable. Bellamy himself recog-
nized this imperative earlier than most of us; indeed, his severe
critique of nineteenth-century industrialism remains even more
acutely relevant to the twentieth century as it was when he pub-
lished Looking Backward. To reiterate the quotation with which
he opens his book, Bellamy replies to a critic with this postscript:

.. . when the moral and economical conditions for it are ripe,
it may be expected to go forward with great rapidity. On no
other stage are the scenes shifted with a swiftness so like magic
as on the great stage of history when once the hour strikes. . . .
All thoughtful men agree that the present aspect of society
is portentous of great changes. The only question is, whether
they will be for the better or the worse. Those who -believe
in man’s essential nobleness lean to the former view, those who
believe in his essential baseness to the latter.

Now, on the eve of the Year 2001, the conditions of trans-
formation of which Bellamy speaks have been going “forward
with great rapidity.” When he published his book he had hoped
these conditions to occur within half a century. He was wrong
in his timing, but he was not wrong either in his prognostication
of “great changes’—on the contrary, they have proved far more
sweeping than even his fertile imagination could conjure up—or
in his hope that the choices men must make “for better or worse”
have come to be for the better. These choices havq demonstrated,
indeed, that despite all failures and disappointments human-
kind is capable, when confronted by crucial alternatives, of pre-
ferring a decent, reasonable life of fulfillment than a life of
hatred, insecurity, hunger, and catastrophe.

I shall not pretend in the chapters to follow that your or my
role is without its own share of unresolved problems and painful
obstacles. As we embark upon a new age, there is much that we
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do not know. Nevertheless, the half century that has preceded
us, and through which 1 have grown to maturity, has learned a
great deal that it need not and should not have to be repeated.
I shall continue to refer at times to this kind of “negative” or
“miseducative” learning, too. I shall also find it necessary to
choose among many aspects of my theme, for it is much too
large to encompass fully in these few pages. Others, I hope, will
continue far beyond where I must leave off.
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A World Community of Nations

I[F I were asked this question—"What, in your lifetime, do
you consider to be the single most crucial mutation that occurred
in the evolution of mankind?’~I would not hesitate to answer.
Nor can I think of anyone who would prefer some alternative
answer. It is this: a radical, global transformation from age-
old attitudes in behalf of the superiority and inevitability of the
sta_te; or nation, and toward acceptance of the desirability, work-
ability, and necessity of a world community of nations.

1

Since I consider myself a fairly typical citizen of such a world
community, let me introduce this chapter by telling you a little
more about myself. My full name is Katherine Rosado Kivu
Nakamura. They called me Katie as a child, and my friends still
do..I am proud of my full name: it symbolizes my fourfold inter-
racial heritage. Katherine, of course, is a good British name; one
of.my two grandfathers was born in England. Rosado is a familiar
Hispanic name and honors my other grandfather who lived for
much of his lifetime in Puerto Rico. Kivu is African; my other
grandmother was of entirely Negroid stock, for her own ancestors
were slaves captured and sold in America. Nakamura is, of
course, a Mongoloid name; my father was a Japanese who mi-
grated to Hawaii with his parents. May I add that my husband,
whose name is Kimo, is from New Zealand? I met him as a
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graduate student while I was doing research in a Maori com-
munity; he is chiefly of Polynesian origin, although partly
Chinese, too. I do not use my married name, however. Like most
other wives of this generation, I prefer to retain my pre-marital
name—Katie Nakamura—because we oppose any implication of
unequal status.

At any rate, you see that I am of thoroughly “mixed blood,”
although I had nothing to do with this fact! Since I was born,
interracial and international relations have become so common-
place that persons of so-called “pure blood,”—that is, of single
racial stock—are much oftener the exception than the rule. My
son and daughter, although not yet married, will undoubtedly
extend the trend toward the genetic as well as cultural assimila-
tion that I exemplify.

But let me now return to the question with which I began.
Surely you are entitled to know why so many of us would con-
sider a world community of nations with its concomitant of
world citizenship to be the supremely momentous achievement,
not merely of the century now terminating, but of literal mil-
lenia in human history.

Perhaps the epitomization of this achievement is the tradi-
tional concept of sovereignty—a term familiar enough in political
science but actually meaning little more than the supreme
coercive power and authority by any state or any nation to
determine its own policies and customs without approval of any
other state or nation. This notion was predominant for a very
long time and remained so, without much challenge except by
a few political philosophers, right into the twentieth century.
(Yet, today, sovereignty, if it is retained as a symbol at all,
carries a decidedly different connotation: supreme global au-
thority.)

It was the two World Wars, however, that generated perhaps
our first profound doubts both about the legitimacy of the en-
crusted meaning, and equally profound inquiries into ways to
alleviate the almost continuous rivalries, suspicions, and wars that
accompanied inherited views of sovereignty. I was born three
years after World War II ended in 1945, too young to remember
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the inaugural years of the United Nations. By the time I was
seven or eight, I had become vaguely aware that the UN existed
and that it was being greeted with loud enthusiasm as a promis-
mg step toward endurable peace.

Yet the UN hardly convinced most of us—certainly not during
my years as an elementary or secondary student, when the whole
issue of national sovereignty and conflict was still being virtually
ignored anyway. I did learn that, unlike the ill-starred League

of Nations that failed so miserably after World War I, the .

UN managed to survive and even to grow rapidly in membership.
But neither did it even approximate its proclaimed title: na-
tions were more often disunited than united. Sovereignty in its
conventional sense still predominated throughout the full quar-
ter-century following World War II. Representatives to the UN
seemed much more zealous in practicing and defending the in-
terests of their own nations than in joining effectively to advance
global interests. The best that they could usually approve, ac-
cordingly, was mild support of such agencies as UNESCO in
its battles against illiteracy, over-population, and ecocide.

No wonder, then, that the UN rarely succeeded in blocking,
much less stopping, the wars that constantly broke out. Only
on very rare occasions did it intervene with anything like success.

How painfully I still remember the Indochina Wars that sickened -
so much of mankind throughout the ’sixties and ’seventies—wars

of which the United States was especially guilty and yet that
continued for a longer period than any in our entire history,
including the Revolutionary War of Independence, the Civil
War, and either of the two World Wars.

11

_If we were to diagnose all of the causes for the shift that has
since occurred from the half-mischievous, frequently anemic,
record of the UN to the present powerfully organized World
Community of Nations, I am afraid that we should still have
to be patient. Historians are still dissatisfied with their own
interpretations of the concluding decades of the twentieth cen-
tury. Certainly I, far less expert than they, can only dare to
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suggest a few conditions that must have contributed to this
tremendous shift.

One condition, certainly, was the Indochina Wars themselves.
The devastation of Vietnam and Cambodia alone compelled
widespread indignation, not only within America, but across
the globe: people were saying, “If this is what can happen in
the name of ‘national security’ (read ‘sovereignty’), then let us
relegate such outrageous behavior to the scrapheaps of our past
shame.” Another condition, closely related to phasing out of
the Indochina wars, was admission to the UN of the People’s
Republic of China—a step that had been opposed for a quarter-
century previously by the same United States that attacked Indo-
china countries.

Pervading these conditions was the discovery and develop-
ment of thermonuclear power, and the change-over from tradi-
tional instruments of warfare to entirely new, unbelievably
violent instruments of mass destruction. The Atomic Age, as it
was termed after the first attacks upon Hiroshima and Nagasaki,
gradually convinced one government after another that com-
petition through military might was a vicious lure to total an-
nihilation of all governments. By the mid-seventies, the Cold
War that had split much of the globe into two armed camps
for nearly half a century was finally being defrosted. This was
occurring, of course, not because of any abrupt conversion to
political altruism, but because a growing ratio of people in many
countries were coming to realize at last that no practical option
was open except two: either debilitating fear and rivalry, on the
one hand, or viable cooperation among nations, on the other
hand.

Still another major condition was the cyclonic planet-wide
ecological exploitation of air, earth, and water. Behind this
change was, of course, the technological explosion, itself induced
by the “marriage” (whether “legitimate” or not still remains
debatable) of science and industry. Just as thermonuclear energy,
however ominous itself, soon became an infinite resource of
technology, so all kinds of inventions were adapted to benefit
powerful forces engaged in promoting the expansion of every
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ingenious device that could accelerate insatiable consumption of
oil, minerals, oceans, oxygen, and hundreds of species of both
vegetable and animal life. The zooming growth of population
encouraged this frantic growth of consumption, however fre-
quently for the benefit of a minute proportion of people and
at the expense of the overwhelming many.

These “overwhelming many” lead me to one further condition
of those I have been sketching to account for the principal
causes of our global transformation. I mean the tremendous
flux and flow of people, and the burst of self-conscious pride
and strength on the part of billions who lived within the great
ranges of the Third World. These billions belonged, of course,
to the so-called “underdeveloped” countries—countries where
technology had been slow to take hold; where illiteracy, mal-
nutrition, and sickness were endemic; and where economic-
political power was often disunified or manipulated by elites of
the technologically and politically “advanced” countries.

It is not very difficult to recall some of the contagious factors
that accelerated the awakening from “dogmatic slumber” (to
adapt a phrase of Kant) that occurred throughout the Third
World. Consider the revolution in communication exemplified
by only one invention: radio. Almost everywhere, whether in
the hinterlands of Chile, the steppes of Russia, the frozen sub-
continent of Antarctica, or the jungles of Kenya, people were
listening to and discovering an awesome world that they never

before even knew existed. Illiterate or not, they were acquiring”

a totally unique awareness of themselves and, by comparison, of
people who lived very differently from them. Partly to the credit
of the United Nations but also because of this very awareness,
many countries especially of Africa thus became active members
of a worldwide forum where their voices could be heard for
the first time across the globe. That these voices were oftener
than not national in emphasis, and hence that the idea of inter-
nationalism was premature to most Third World citizens, was
surely understandable. The emerging nations needed, after all,

both to perceive themselves more clearly and to be perceived by
others.
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Above all, however, Third World spokesmen came to realize
that a decent standard of living for ordinary people everywhere
can be attained by means sharply at variant with means hitherto
assumed by most apologists and ideologists of the modern world.
These means, which I shall consider further in the following
chapter, center predominantly in public and social rather than
private and individual control of natural resources such as soil
or water, as well as facilities of production such as machines.

This is not to assert, obviously, that all countries of the Third
World quickly joined in full concert of public enterprise and
public control. Some resisted even by way of autocratic and
military dictatorships. But numerous other countries did unite
under the banner of cooperative commonwealths, as China had
already united, while still others (notably, India) moved gradu-
ally but steadily in the same direction and toward much the
same goals. At any rate, by the final decade of the preceding
century, a very substantial majority of the Third World popula-
tion was living and sharing in a largely new system which was
conducted primarily for and by their own benefit.

Meanwhile, the United States and Japan, although slower to
assess the gigantic thrust of the Third World, did recognize that
their own more traditional systems of production were becoming
increasingly outmoded in an age of growing interdependence.
Also, the Soviet Union which had insisted that it was the van-
guard of the new age since its own great revolution of 191%,
modified much of its own recalcitrance and sought with increas-
ing eagerness to prove at least as fully an ally of Africa and other
underdeveloped areas as were the United States and Japan. Per-
haps all three of these major advanced nations were actually
realizing even more acutely than most others that no nation,
however rich, can any longer function in selfish, arrogant isola-
tion. The immortal line of John Donne that no man is an island
unto himself became infinitely more relevant when it was ex-
tended to whole peoples of both hemispheres and all continents.

And so my role as a world citizen of the newborn millenium
is not at all startling to any one who is even mildly informed
of the recent course of history. Certainly I am not unique,
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although I must confess to you that as a teacher my greatest
preoccupation has always been the social sciences. What is far
more important is that my fellow human beings who inhabit
and inherit the earth equally with me are also world citizens.
Where ever they live, whether in Madagascar, Australia, the
Congo, or the Sahara; whether they were once classified as Third
World inhabitants of Burma or Laos; whether they regard them-
selves as American citizens of Alaska or as Russians of Soviet
Siberia—all of them are entitled as I am entitled to the same basic
privileges provided by the Declaration of Interdependence
drafted during and adopted by the international convention of
1985. It was this convention that superseded the original United
Nations Charter of 1946, and that led in turn to the establish-
ment in 1990 of the World Community of Nations that is now in
operation.

III

I would like to tell you a little more of the WCN, but please
forgive me again if I interpolate for a moment. I no longer re-
gard myself as an American citizen first, and a world citizen
second. Indeed, the converse had already begun to occur in
attitude and conviction by the time I entered upon a professional
career (1974, please remember). At the outset, I had no such title
of world citizen officially; I had reached my own conviction
after several years of prior influence upon me by a number of
world-minded thinkers of the period—Lewis Mumford for one,
H. G. Wells for another, and, long before either of them, Im-
manuel Kant. I only wish I had known the writings of Edward
Bellamy, too, but unlike a prior generation he was by-passed
by most of my own college teachers. Even so, along with increas-
ing numbers who were becoming aware of the crossroads we had
reached in human evolution, I joined the Planetary Citizen Cam-
paign with headquarters in Canada.

Meanwhile, I began also to learn about and commit myself to
world citizenship through other avenues. Both before and after
1974, I have experienced the good fortune to share in the lives
of people whose cultural backgrounds are very diverse
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from my own. Because I attended schools and colleges that en-
couraged adventurous, non-academic experiences, I learned by
direct involvement that most of the stereotypes I, too, had ac-
quired as a child were gross distortions of human reality. Al-
though I myself am of one-fourth Negroid stock, I had lived so
constantly with people of light skin that I still recall hiding
my face in my mother’s lap, terrified at my first sight of a black
man. My marriage to Kimo as a Polynesian-Chinese exemplifies
how all such stereotypes dissolved. For I learned firsthand that
we as a species are not only physically and mentally alike (except
for superficial variations such as pigmentation) but that every-
where we cherish far more similar than distinct needs and ex-
pectations, such as love of parents and-children. Not that I failed
also to learn from my experiences that fantastic differences
among peoples of plural cultures may be observed and some-
times admired; that the emergence of world civilization is rich
in multiplicities of artifacts, values, and customs; and that these
are compounded by free mingling and face-to-face contact of
cultures.

Nor can I deny that the rich privilege of such cross-cultural
experiences as I enjoyed in these character-forming years were
still relatively confined to the fortunate few who could manage
through scholarships or other kinds of encouragement. Thou-
sands of Australian aborigines, for example, rarely traveled, and
then only by foot, beyond the boundaries of the austere territory
where they managed to eke out just enough food and shelter
to survive. The contrast with the Year 2000 in this respect alone
is startling. For today, the same aborigines can, if they so desire,
travel anywhere across Australia or for that matter, anywhere
in the world. I say ‘“so desire” because aborigines, no less than
other people, do not inevitably wish to leave the land with
which they identify best, nor can they do so simply because of
an impulsive curiosity. They must have good reasons for travel-
ing, and these properly require cooperative consideration with
agencies who plan and endorse transcultural programs of many
sorts under WCN sponsorship.

Nevertheless, what I wish to focus upon here is fairly simple
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to explain as a global policy. No citizen, simply by virtue of his
place of birth or his national home base, is denied the privilege
of traveling. Therefore passports are totally outmoded. No
longer am I required to carry with me any documentary proof
of where I came from or where I live. Indeed, by contrast with
the period which I have been recalling as a graduate student,
I carry no passport at all. As a world citizen, no borders are
closed to me, nor to any other WCN member. Just as I could
once travel across the United States without being questioned,
so today transportation is accepted as a universal privilege—a
franchise, as it were, grounded in the Declaration of Interdepen-
dence itself.

I may add that we are now well into the space age where the
right to move about is no longer confined to Planet Earth. Cer-
tainly, restrictions must be placed on interplanetary travel to
protect us from haphazard adventures which we are only now
preparing to understand. The principle, however, is the‘ same
and I for one hope to enroll soon in a lunar summer vacation.

v

The example of passports leads us back to some of the basic
policies and operations of WCN. As I noted near the opening
of this book, many problems remain unsolved. Just as skeptics
volubly proclaimed throughout the twentieth century, so numer-
ous other skeptics still contend today that WCN cannot possibly
succeed, much less endure: people simply are too self-seeking,
too irrational; territorial imperatives are too protective, Nor do
I deny that they may eventually prove correct. No less than
Mumford and others who have influenced me—indeed, no less
than Bellamy—I am unable to predict any inevitable course or
to guarantee any predetermined outcome of history. Yet, also
like others, I hold that we human beings possess an unprec-
edented opportunity to demonstrate that WCN can succeed.
After all, we are now well underway, and widening majorities
already accept the principle of world citizenship. They already
know, too, for their memories are still quite vivid, that national
sovereignty (with all that this has involved) threatened the sur-
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vival of all citizens from almost the instant that they entered the
Atomic Age.

Perhaps even more encouraging is the fact that new insti-
tutions created during final decades of the preceding century
are demonstrating themselves by the best of all tests: workability.
I shall merely outline them here; after all, I am addressing my
fellow-teachers who, as I shall show later, understand these in-
stitutions increasingly well by virtue of the same test of work-
ability.

Let me recall, first of all, that WCN departs most funda-
mentally from its predecessor, UN, in the respect that its own
“sovereign” authority is unqualifiedly and collectively trans-
national. As already noted, UN possessed no such authority;
consequently any member could and did reject UN proposals
whenever it considered them inexpedient. By contrast, WCN
exercises its own authority in terms of governing laws estab-
lished and enforced by WCN as a transnational government.
Nations continue to exist, yes; but they are no longer sovereign
in the historic sense of self-determining political entities. They
are fellow members subject to the supreme authority of all
members—an authority established by consent of participating
nations and therefore prohibitive of any nation that tries to
sustain any form of military or oligarchic dictatorship. “World
Law,” in short, has now become a living reality because it sym-
bolizes one collective system of security—a democratic system
guaranteeing only by embracing the now obsolete, older, un-
workable national system into unified design, a system hence
far more inclusive and more powerful than that of any single
nation.

As we now perceive clearly in retrospect, this transmutation
from precarious insecurity to a global order of security has virtu-
ally eliminated the single most wasteful and certainly most
fearful practices of our past. We earlier knew these practices
by such terms as “the arms race,” by which we simply meant a
competitive, spiraling struggle to dominate and to demonstrate
that “my” nation is superior in military strength to “your”
nation. I have already implied that the stock-piling of thermo-
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nuclear armaments proved ironically to be, in one sense, a
blessing. The most powerful nations, ever distrustful, came to
acknowledge that the “arms race” was in actuality no less than
a race to utter catastrophe. And just as its futility and vicious-
ness were increasingly realized, so simultaneously did nations
increasingly benefit by the transfer of national wealth from totally
wasteful, totally useless, production of weaponry to production
for cooperative, mutual benefit.

And the Third World nations were the first so to benefit.
(Consider just one shocking historical fact: thirty years ago,
the total military annual expenditures of about $200 billion
were greater than the total income of the poorest fifty per cent
of all people on earth.) Industrial expansion, education, and
health all accelerated as natural resources and human facilities
were channeled toward them. People of underdeveloped regions
who had never before imagined what it would be like not to be
hungry, not to be illiterate, not to be diseased, came to discover
that they, too, could enjoy a decent standard of living, decent
schools, and decent- medical care. Meanwhile, tens of millions
of citizens even of the allegedly advanced countries who had
also been denied minimal shares of needed resources (the black
minority of America, to mention but one group), likewise bene-
fited from redistribution as the immoral spiral of military power
was finally turned downward. ‘

I must, of course, note that military power as we used to know
it, has been abolished. All of us as WCN citizens maintain our
own force under our own collective supranational control. What
was often advocated as a “world police force” in earlier days of
the UN was meticulously spelled out later by what came to be
called the Clark-Sohn plan (if I recall correctly) of “world peace
through world law,” but the plan was never implemented. Even
so, it paved the way to the “peace-keeping” apparatus which
now prevails. World authority is reinforced by a peace-keeping
force of about 50,000 men and women. It is the only agency
that exercises any control whatever over nuclear arms—none of
which may be authorized unless under the most dire, almost un-
imaginable threat by some nation or counter-revolutionary force

18

A World Community of Nations

within a nation that might attempt to wrest power. I must note,
however, that the right of such an agency to control nuclear
armaments under any circumstances is so frightening that the
WCN is now investigating a legitimate alternative: to provide
restraining power in the form of a non-toxic anesthetic gas that
could quickly and completely demobilize (while still maintaining
the human right to survive) any demonstrable attempt to violate
world authority.

A%

Several other major achievements of the WCN should be
noted. One is development of a Transnational World Court.
Here again, beginnings germinated during the evolution of UN,
although most actions of the International Court of Justice at
The Hague were flaunted or by-passed by nations that simply
refused to respect any ephemeral “international law.” Witness
the disgraceful apartheid policy of South Africa that fought to
keep the Caucasoid and Negroid races literally apart, or witness
the disrespect that sovereign France displayed for too long a
time toward the Court’s insistence that nuclear experimentation
for military purposes terminate. But with establishment of a
new global design, the Court was also reestablished and re-
vitalized as a necessary agency of adjudication over a whole range
of unique problems. A consensus was attained to accept WCN
authority in all disputes involving the interrelations of nations,
I need not emphasize that the Court has been extremely busy
and will doubtless continue to be even busier as new issues de-
velop that could scarcely have been foreseen. Actually, five
benches have recently been instituted, each consisting of twelve
justices sitting under the Court, each responsible for resolving
issues ranging from constitutional disputes of global scope to
others dealing with disputes between individual citizens.

One important example of its global responsibility centers in
the control of ecological resources. In behalf of universal well-
being rather than of special and vested interests, the Court has
already dealt effectively with control of the oceans: no longer may
any one nation exploit and destroy whales, for example, as they
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were being destroyed in my youth far more rap_idly than they
could possibly be replenished. Awareness of environmental de-
pletion was fast awakening, we may remember, even by the
'seventies so that the agencies now operating are, somewhat.as
in the case of the Transnational World Court, heirs of earlier
struggles. Thus today the World Organization of Environment
Policy, for one,. plays a strong influence both legally and edu-
cationally.

VI

Here I conclude this sketch of WCN as a political order by
anticipating two remaining questions. If we could look backward
to, say, 1974, and imagine a dialogue with several of my astute
critics, I am sure that two questions are among the first they
would wish to put forth. ‘ ,

The first: “What precise rights could you have as a world
citizen that we do not have now?” Well, I have illustrated one
such right: my freedom in the Year 2000 to travel thr_oughout
the world without a passport. The trouble, however, with most
alleged rights in 1974 was that they remained-too largely per-
functory and sanctimonious exercises in rhetoric.

Yet I think the main point concerning my rights as a wo.rld
citizen is that they embrace while extending and implementing
all of those rights we used to respect as integral to a democratic
way of life. The right to personal and social fulfillment, the
right to educate and be educated, the right to satlsfyn}g work,
the right to creative expression including deviant ‘and dissentual
expression, the right to a sufficient standard of living and health
for every family, the right to sexual freedom, the right to c}}oose
WCN representatives without overt coercion or covert distor-
tion, and the right to experiment in all aspects of nature and
human nature—these are among the rights that exemplify the
mainstream of democratic values. Most of these rights, and still
others, had been incorporated in the Universal Declaration of
Human Rights of the UN. But that admirable document was
never really demonstrated by concerted performance. Nor did
it produce “gut reactions” among ordinary people until grounded
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by world law principally through the Transnational World
Court and its accompanying system of transnational enforceable
authority. The crucial shift occurred only when we transcended
values of independence by mature global values of responsible
mutuality as symbolized by interdependence.

The second question from my hypothetical critics: “Where,
after all, do you draw the line between nationalism and global-
ismp” I will admit that here we are still struggling, for world
citizenship is still in its birth pangs while nationalism is old
and stubborn.

One of the more familiar models of your own period, although
it never gained more than a precarious foothold, was the World
Association of World Federalists—an organization that appealed
to well-wishers of peace but seemed fearful to act with aggressive
political vigor. Even so, the theory behind it was partly legiti-
mate: just as the U.S., the U.S.S.R., or the Dominion of Canada
are among those federations of states and provinces that respect
unique variations among their members, so WCN is a federation
of variable nations. Each such nation possesses its own con-
stitution, its own courts, its own machinery of operation; yet,
simultaneously, its authority is subsidiary in all situations in-
volving transnational relations. Although the United States was
not always successful in striking a balance between federal and
states’ rights—on the contrary, bitter conflicts (the Civil War
most tragically) arose over these conflicts—nevertheless, the su-
periority of federal law in crucial cases was usually recognized
and enforced. I suppose I was reiterating a truism to remind
my critics that the United States was able to maintain this
precarious balance for two hundred years; yet much of it oc-
curred in a time when geographical gaps and distances alone
made it vastly more difficult to maintain communication between
American states in 1780 than it was to maintain communication
between nations in 1g98o.

The whole concept of transnational cooperation today is, in
any case, a consequence of events having little to do with the
hopes of early visionaries (although I do not deprecate their
influence). Above all, it is the consequence of a world that has
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become inescapably revolutionized. The appeal of nationalism
remains magnetic, certainly. Nations and the cultures within
them rightly prize the experiences of centuries of historic evolu-
tion. More than this, cultural or even “tribal” identity is so
respected for its own distinctiveness that “nationalism” in this
sense of identity is an entirely legitimate phenomenon. Thus I,
too, remain a citizen of the U.S. because I am aware and proud
of my own heritage. Nor have I forgotten my childhood years
in rural Wisconsin, or the influence that the Midwestern region
of America exerted upon my character.

But I am no longer a Wisconsinite merely because I once
lived there. Nor do I retain my citizenship in the U.S. solely
because this nation, too, has left a deeply appreciated impact
upon me. I am a world citizen today because here is just where
I find myself at the threshold of the twenty-first century.
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]:[ N Looking Backward, Bellamy pictures the new order focally
in economic terms. Capitalism with its mythology of “free enter-
prise” has become largely a memory by the Year z000. The new
ecosysten (a2 word not yet coined in his day) is based on a
cooperative and public order. Unlike other famous utopian or
rather “dysutopian” novels that later exerted wide influence
(I am thinking especially of Aldous Huxley's Brave New World
and George Orwell’'s 1984), Bellamy's design for the future
rested, as I noted in the first chapter, upon a pervasive confidence
in man’s “essential nobleness” rather than upon dehumanizing
cynicism.

This is not to deny that his own design was without serious
flaws. In the edition of Looking Backward which I am now
reading, Erich Fromm, a social psychiatrist and philosopher
who is still admired today, writes in a brilliant “Foreword” that
Bellamy failed to anticipate the dangers of a bureaucratic or
managerial (what is also sometimes called a “meritocratic” or
“technocratic”) elite. A consequence, says Fromm, is that in
Bellamy’s eagerness to supplant the ruthless aggrandizing in-
dustrialism of his time by a social order of distributive justice,
he neglected to assure democratic participation in the planning
and functioning of his new system. Rather, efficiency and de-
velopment of production and consumption that assure equitable
sharing of resourees were his absorbing preoccupation.
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Other familiar criticisms are noted by Fromm, but his overall
evaluation of Looking Backward is enthusiastically affirmative.
Bellamy, he contends, expressed the core of “humanistic social-
ism”—that is, of a rationally organized society, but a society in
which:

economic and social transformation is only a means to an end.
The end is the emancipation of man, and the overcoming of
alienation. It is the fulfillment by humanism within an indus-
trial society. It is the realization of the spiritual ideals in which
our whole Western civilization is rooted.

I have two reactions to this comment by Fromm, one positive
and one negative. Positively, I am glad to have him remind us,
for we need to be reminded almost as frequently today as in
1960 when he wrote this “Foreword,” that the economic, ma-
terial phases of human life are only instrumental—that is, means
to the central humane purposes of our whole reconstructed
ecosystem. Negatively, I am afraid that even Fromm betrays a
certain ethnocentric bias by mentioning “Western civilization”
(although in fairness to him I still recall other writings which
reveal considerable sensitivity toward Zen Buddhism). At any
rate, the dominating values of world citizenship as we now re-
gard them are neither primarily Western nor primarily Eastern;
they are planetary in both scope and depth. Nor must we over-
look a possible limitation even to this inclusiveness. As the
peoples of the Third World made us painfully aware not very
long ago, the great regions embracing South America, Africa,
India, and the Axctic are equally part-and-parcel of our World
Community of Nations.

I

But let us turn to some familiar aspects of “humanistic so-
cialism” in terms of our democratic ecosystem—a term, by the
way, that fuses both economics and ecology. As demonstrated
by many twentieth-century contributions to our still emerging
design, the idea that the common people should own and con-
trol the resources of earth and industry was already well under
way. The Soviet orbit centering in Russia and including Yugo-
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slavia, Czechoslovakia, Poland, and Rumania was the first major
step in that direction. Although its own rigid superstructures
were often a stumbling block toward participative democracy,
nevertheless its achievements in destroying the medieval czarist
autocracies that had pervaded for centuries, and its demonstra-
tion that economic orders other than capitalism can succeed,
were surely revolutionary events. The Chinese revolution was
another gigantic achievement, as was the revolution that occurred
at America’s doorstep: the Cuban.

Nor must we overlook the considerable although gradual
shift in the ecosystem that occurred especially in the Scandi-
navian countries. I am recalling particularly the cooperative
movements that spilled over as far as parts of America, Japan,
and well beyond. The importance of the co-ops, as they are still
called, lay in the fact that millions of ordinary producers and
consumers learned by experience how to combine their capacities
rather than to fight each other. One of my own first elementary
introductions to hard-headed economic operations occurred
shortly after I started teaching: I became an active member of a
large cooperative supermarket in Puerto Rico, where I taught
for three years. I was even elected a vice-president! Through this
experience I learned that, although any one was free to purchase
a number of shares, no co-op member could cast more than one
vote in the policies of governance—a rule that was sharply at
variance with shareholding policies in private corporations.
Likewise, I learned that the “profits” occurring in our super-
market were -regularly distributed (after paying overhead ex-
penses) to every customer according to the purchases he had
already made.

Unfortunately, only a minority of members in that particular
supermarket, at least, seemed to care very much about the
genuinely cooperative assumptions on which it was based. Rather,
because Puerto Ricans, like most other Americans, had been
conditioned to believe in “how much do we get out of it,” they
were usually more interested in their annual “‘profit” or dividends
than they were in opportunities to discover how people can
work with rather than against fellow members.
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But the co-op idea spread more and more widely as years went
on. Small Japanese farmers, for example, finally learned that
they could undermine entrepreneur control by uniting in the
production and sale of rice. Dozens of Third World countries,
too, gradually discovered that they need no longer be subjected
to the feudalistic, authoritarian practices of share-cropping,
mining, and fishing. All of these developments, let me reiterate,
helped to pave the way toward a new ecosystem, although none
were sufficient solutions.

I

The labor movement was another such contributing factor
of great importance, especially as it grew in West and East
Europe, in America, and in parts of Asia. Here it was, of course,
Karl Marx who, more than any other pioneer thinker of the
nineteenth century, provided a philosophy of social struggle
that reached across the hundred and more years that followed
his own valiant struggle in: behalf of several overarching goals.

I recall these goals here because, however familiar to you,
they became important guideposts of the economic-political
transformation of which you and I are now its beneficiaries.
From the Marxian viewpoint, the working people, whatever
their specific tasks or expertise, are the backbone of economic
life. They possess therefore inviolable rights to the fruits of this
life, but they can hope to attain them only by actions that their
collective strength alone makes possible. Thus they must seek
to overcome the exploiting minority who have dominated them
through thousands of years of monarchy, oligarchy, autocracy,
or tyranny. In place of this minority they themselves, the great
majority of people who toil with muscle or brain, must become
the vanguard not alone of economic renewal but equally of
politics, education, art, and indeed of civilization as a whole.

That Marxian theory affected not only the organized workers
of many countries but countless numbers of intellectuals, artists,
scientists, statesmen, and even religious leaders is an indubitable
fact of recent history. When, however, one views this complex
theory in the world perspective of our own age one must recog-
nize that it was only one, although a very important, influence.
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For one thing, the labor movement did not itself prove the
cohesive force of unity that Marx had anticipated. Late in the
nineteenth and in thé early twentieth centuries, it seemed more
concerned with world comradeship than it has usually seemed
at any time since—indeed, European political movements often
referred to themselves under the banner of an “Internationale.”
But cleavages between Marxian-influenced movements became
so rife and so hostile that they devoted more effort to “infighting”
than to opposing their professed common enemy. Thus those
who identified with the Soviet form of Marxism under the
guidance of one Russian leader above all others (Nikolai Lenin)
were frequently considered anathema to other workers’ move-
ments.

The latter movements differed from the Soviet form because
either they were too revolutionary or not revolutionary enough.
Those in the labor movement who adjudged the Soviet form
to be too revolutionary favored conciliation with the still domi-
nant political-economic forces of the pro-capitalist countries. In
fact, as decades went on, the core of their own earlier radical
thrust was so disseminated by compromise that the labor move-
ments of these countries became less and less essentially Marxian.
And so, by the time I myself as a university student had become
vaguely aware of what Marxism might teach me, most of the
American labor movement no longer identified itself through
its trade unions with any kind of clear reconstructive, much less
global, socio-economic orientation at all.

This softening and diluting process did not equally occur,
however, in all pro-capitalist countries. On the contrary, the
Soviet version, especially, was attacked for its own lack of the

"~ “true” Marxian version of revolution. One small but articulate

group (in America it was known, I believe, as the Socialist Work-
ers Party) contended, for example, that the only sound inter-
pretation of “Marxism-Leninism” is based on that of another
great Russian leader, Leon Trotsky: nothing less than world
revolution of the working people of all nations and races can
succeed.

I hope that you will not dismiss these comments about Marxian
ideas just because they sound academic, however oversimplified.
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I mention them not so much to illustrate how many-faceted
their influence has been, but to point out that these ideas af-
fected our own democratic ecosystem almost in spite of such
vituperative disputations as I have mentioned betw.een hostile
factions and parties of the “left.” At least in American educa-
tion, Marxian interpretations were not even familiar to most
students; indeed, they were avoided like the plague thr_ough
most of my own experience of growing-up morally and intel-
lectually. But comparable ignorance was not equally true of
several other countries: England, France, Sweden, Italy, China,
India, Japan, Cuba, Yugoslavia were among those (I .list 'them
almost at random) that paid serious attention to Marxian ideas,
if not always in their schools, then through their frequently
vigorous “workers’ education” movements. _

In many cases, moreover, these ideas, whether expressed in
formal language or simply in folk dialect, were enhanced almost
everywhere by the communication revolution. Indeed, they spread
like a forest fire across the Third World. And as they spread,
people often discovered that Marxism as a social philosophy had
been too easily distorted by neat, orthodox formulae rather than
understood for what it now proves to be far more correctly—
namely, an extremely sophisticated, many-faceted world-view
with deeply democratic aspirations and expectations.

The extent to which it also influenced the rapid development
of ecology, I am unable to say. Certainly the powerful and vocal
environmentalist movement which fought ecocidal destruction of
forests, pollution of air and water, exhaustion of oil, and ravag@ng
of animal species, was and still is today on the same wave length
with many who acknowledge the Marxian influence. (The term
“neo-Marxism, incidentally, was adopted by some who recog-
nized the necessity to up-date and supplement the original
theory.) What is most important to recapitulate here is that the
new ecosystem is the outgrowth of a whole range of both intel-
lectual and practical influences. Organizations in my adult life
like the Sierra Club were, as early as 1960, already fighting to
protect the environment despite the indifference of much of Con-
gress, the hostility of corporations such as lumbering, and the
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lethargy of too many voters. Yet by 1980, wholesale destruction
of wild life, red woods, minerals, lakes and streams had been
curtailed.

Today, twenty years later, almost no one ever thinks any longer
of hunting or fishing, for example, as a sport. If my own son
and daughter ever heard of it, they would be appalled that their
grandparents may actually have shot deer or ducks for the sheer
pleasure of killing. Or that a rich lobby once functioned in

Washington to assure the sale of guns mainly for that profitable
but utterly immoral purpose.

I

Before I turn back to a few additional features of our global,
democratic ecosystem, I should add one further, very important
comment upon the Marxian or neo-Marxian role. I have sug-
gested that this role continued in one or another form to exert
potent influence throughout much of the twentieth century. I
have also noted that the Third World of underdeveloped coun-
tries turned more and more to the vital core of Marxian ideas
as expressed not only by Marx himself but by successors of
socialist humanism (a term preferable, incidentally, to Fromm’s
“humanistic socialism,” for the crucial stress is upon humanistic
values of which socialist practices are largely instrumental).

But I have scarcely noted one crucial feature that was even
more controversial in its impact. Looking backward again to
1974, please imagine a second act, as it were, of much same
fantasy where I engaged in dialogue with several critics at the
close of Chapter Two. I hear one critic proclaiming with passion:
“What a moment, Katie! Haven't you overlooked the fact that
Marxism advocated the means of violent revolution to achieve
its ends? Certainly you don’t assume that a humanistic and
peaceful world order can ever be achieved without relentless,
furious resistance by the antagonists of that order—above all,
by the dominant nations, including surely America.”

I would try to reply to him perhaps in this way: “Yes, I must
admit that this sort of upheaval can well happen. But if it does
happen you can be pretty sure that the struggle between the
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‘haves’ and ‘have-not’ nations will lead almost surely to the final
totally ruinous war of civilization. Yet this nced not happen—
and Marx himself wrote that a violent class struggle might be
avoided in countries such as the U.S. and England where parlia-
mentary, representative forms of governments were in process of
adoption.” Moreover, I could have replied, “The decisive issue,
really, is: Can the technological-ecological revolutions that de-
veloped with such breathtaking speed be directed and mustered
in sufficient time to prevent World War III from exploding in
our faces?”

As we now know, of course, this most dreadful of all horrors
has been avoided. (Had it not, I should surely not be writing
this book!) Yet it was avoided at considerable trepidation and
huge cost. Historians have recorded only too abundantly the
abortive, often unbelievably ruthless efforts of counter-revolu-
tionary and anti-transnational forces—above all, efforts of power
elites within the chief developing nations—to preserve their
political-economic domination at all cost. Some of the terrible
blows of these efforts (recall once more only the Indochina Wars)
are still pockmarked with scars of illegal bombing and devasta-
tion. But the strength of vast majorities held fast in such bul-
warks of humanity as Africa and the People’s Republic of China,
and these were joined not only by other billions of the Third
World but also by growing proportions of citizens living in the
First and Second Worlds of North America, Europe, the Rus-
sian orbit, and Japan.

According to several distinguished historians, the prognostica-
tors of doom went wrong (as Marx himself went wrong in his
vulnerable theory of historical determinism with its virtual ex-
pectation of violent revolution) because of two extraordinary
events that Marx could not have clearly foreseen. One was ther-
monuclear war; the other, the ecological-technological transmuta-
tion that stretched throughout the globe. Both of these events
occurred not only well after Marx had completed his own major
works such as Das Kapital, but also after all three of his greatest
disciples—Engels (his contemporary and collaborator), Lenin,
and Trotsky—had completed theirs.
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I cannot in this limited space deal more fully with either of
these two tremendous events., In any case, nearly all of us as
world citizens are aware that when the two are considered to-
gether (and they must be considered together), they were suffi-
ciently revolutionary and radically powerful in themselves to
prevent the only alternative that could have occurred at all—in
one word, total genocide,

v

But let us return, as Bellamy returned after a haunting night-
mare at the close of his novel, to the world of the present and
to-a few additional features of the ecosystem which now prevails.
Perhaps during the post-Christmas week of a century hence,
another, as yet unborn, world citizen will look backward and
fo_rward again. Perhaps he, too, will attempt, as I am attempting
with you, to appraise the century just ending, and to balance
its own failures and successes. If he does so, 1 fervently hope that
he will be able to report that the World Community of Nations,
alo_ng with the democratic ecosystem which 1is its partner, are
going strong. But I hope, too, that a much more stable, less
precarious, era of world: civilization will have been achieved
than is still the case of our own adventurous, youthful period ot
global amalgamation.

Ifl any event, onc of the most extraordinary precursors of this
period germinated (as so many other developments germinated)
not long before the Declaration of Interdependence of 198y was
adopted. 1 refer to the “multinational corporations,” or MINGs,
as they were then often termed. These consisted, obviously, of
corporate enterprises, interglobally managed and developed.
Thus they already reflected the phenomenon of inter-national
communication and cooperation that had previously been con-
fined almost exclusively to national boundaries, Of course,
MNCs were inextricably bound with such now-familiar trans.
national technological inventions as satellite TV and global
telephonic communication of both voice and picture. All of
them‘.alsg developed elaborate cybernetic mechanisms of com-
puterization, so that industrial operations of innumerable kinds
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could function cross-nationally and instantaneously. All MNCs
were unbelievably huge by pre-technological standards: we need
only recall such giants of the 'seventies as General Motors an(%
Standard Oil originating in America, or Volkswagen and Hitachi
originating in Germany and Japan. One expert calculated, 1
am told, that by 1980 some goo corporations already controlled
75 per cent of all manufacturing assets qf the entire world—a
percentage that increased even more rapidly ther.eafter. Many
MNGCs, furthermore, were so interlinked with national govern-
ments that sovereignty itself often became more fully identified
with them than with any other characteristic of pre-WCN na-
tionalism. )

But the upsurge of MNC gigantism was another instance of
the double-edged sword that we found to be true of thermo-
nuclear energy. Integration and complementatioq among huge
corporations frequently generated severe competition and dis-
trust. Utilization and exploitation of such national resources
as minerals (some critical ones, such as chrome, available pri-
marily or exclusively in Third World countries) aroused both
deep resentment and anti-corporation struggles to block f'urt-her
MNC encroachment upon underdeveloped areas. A principal
consequence, we recall, was that MNGCs fell more and more under
first national and later global control. Subversive schemes, such
as those of the once notorious but now socially. operated Inter-
national Telephone and Telegraph Company, to distupt and
corrupt democratic experiments in socialist human1§m, were un-
successful in the long run. Even citizens not yet oriented to the
desirability of world citizenship repudiated ITT as a symbol
of super-power aggrandizement. N

Meanwhile, Third World and other nations developed their
own strategies of counter-coercive power; they therefore insistgd
more and more stubbornly that MNGCs transfer their ownership
and control to the majority of people who already did most of
the work anyway. Often, to be sure, long-drawn legal disputes
occurred as to fair compensation to small or large MNC share-
holders, but a good many such confiscatory disputes were re-
solved when MNCs were rebuilt as consumer and producer co-
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operatives. These co-operatives, with restrictive limits of shares,
still retained voting privileges of share-holders but were cur-
tailed according to essentially the same democratic co-op princi-
ples that have prevailed ever since the founding in 1844 of this
movement in Rochdale, England.

Since 1990, the Transnational World Court has been the
principal adjudicator of remaining disputes between MNCs
and members of the WCN itself. Both sides, moreover, benefit:
MNCGs contribute their own immense know-how to technological
efficiency, research, and development, and WCN distributes their
rich production equitably throughout the globe. The latter,
as the primarily transnational authority, simultaneously protects
them from the perennial fears of competitive instability and
hostility to which they had been exposed repeatedly during their
emergence over preceding decades.

v

One of the principal assumptions of MNCs was their rarely
questioned capacity to accelerate the rate of “gross national
product” (GNP). It is difficult, indeed, to remember any assump-
tion that was more commonplace and yet less examined in the
techno-monopolies of the twentieth century than the claim that
growth—more, more, and still more growth—is the sacred mea-
suring-stick, the infallible proof, of economic success under na-
tional domination.

By the same token, we of the new world order agree that this
assumption was dominant all right—but also utterly spurious.
From about the mid-twentieth-century onward, and with ever-
widening consensus, astute observers of the period came to realize
that something was dangerously wrong with economic growth
as a sufficient index of human growth. On the contrary, they
concluded that endless expansion of, say, Shell Oil and similar
gargantuan MNGCs actually caused contracting rather than ex-
panding development in any humane sense of the term. For,
with the decline of oil reserves alone, unemployment in the oil
industry rose along with higher and higher costs of production
and distribution. As usual, Third World populations, such as
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those of the Near East, were among the first although by no
means exclusive victims of another case of ecocide.

If my memory serves me correctly, one of the first pioneer
challenges of the GNP syndrome originated in a small but
sophisticated group of social scientists and concerned industrial
leaders called the Club of Rome. It was their contention, origi-
nally stated in the 'seventies, that if any kind of viable demo-
cratic ecosystem is to occur at all, it can do so only when
systematic globe-wide brakes are placed upon the sky-rocketing
GNP curve of growth—a curve sparked, of course, by cybernetics
and kindred revolutionary technologies.

As was to be expected, opposition to any attempt to stabilize
the world economies was at least as acrimonious as opposition
to public ownership and control of natural resources. Efforts to
suppress radical intellectuals and political-dissenters were only
one symptom of the alarm that GNP apologists, often including
Russian and Chinese leaders, revealed. Yet the compulsion for
such stabilization was ultimately strengthened for much the
same reasons that had required nations to block the suicidal
arms race. Both cases resulted in another equally decisive com-
pulsion—to limit expansion, not only in weaponry, but in every
arena of economic and social existence.

The Club of Rome raised many complex problems which it
was the first to admit no one was then prepared to resolve. One
disturbing issue, already becoming serious as far back as the
fifties, may be put in the form of a dilemma: How could the
great underdeveloped areas be expected to support any sort of
stabilizing ecosystem by slowing the rate of GNP when they
themselves were unstabilized, impoverished, and pronationalistic?
In short, when they themselves were still so far behind the fast
developing areas?

Or allow me to pinpoint the dilemma :and its resolution in
another way. As the Club of Rome so persuasively noted, popu-
lation growth is exponential; that is, in familiar mathematical
terms, it tends to be geometrical in its ratio of expansion rather
than arithmetical. Thus, one of the elementary statistical facts
that I recall from my college years was that the rate of human
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population would double from about 1970 in less than the three
decades remaining before the Year 2000. Surely it was no sur-
prise, then, when many of my peers already felt defeatist as they
retreated into some kind of haven of escape, all the way from
drug trips to yoga. Of course it was not only the relatively new
“dismal science” of demography that encouraged such retreats.
Here was one good example, nevertheless; for if the exponential
rate continued, mankind was surely heading straight for ever
deeper poverty, misery, and insoluble human problems such
as war itself. And the Third World would be its first victim.

Only sheer desperation, it sometimes seems, is enough to move
people to concerted action. So it proved in the case of exponential
growth. Escape is not a healthy solution as long as people still
share hope and pride. The demographers proved wrong, not be-
cause their statistics were faulty as “objective” data, but because
they themselves underestimated the supreme variables of fear,
on the one hand, and of human aspirations, on the other. Here
we must not forget, either, the masterful if under-financed efforts
of several UN agencies: they had taught hundreds of millions
in dozens of Third World countries that population, no less than
other natural resources, such as oil, can be directed and planned
for majority, not minority, benefit.

It is true that too many people became aware too slowly. The
consequence is that, in the Year 2000, we still have many more
people (now about five and a half billions) than we ought to
have to fulfill global needs according to adequate standards.
We are still the victims, too, not only of exponential depletion
of the earth’s resources; our tardiness has been due, partly at
least, also to the only too familiar habit of reluctance to change
well-entrenched values and correlative human behavior; partly
to the consequences of false assumptions about growth; partly
as well to still another habit that had become only too firmly
entrenched within the preceding century.

I am thinking in this last comment of what a famous Marxian
critic of my young adulthood (Herbert Marcuse) referred to as
the malicious ideology of consumerism. This is the ideology
that the good life is to be measured by how many objects of
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“conspicuous consumption” (as an earlier influential critic,
‘Thorstein Veblen, once termed it) that you or I are able to parade
before our peers in order to prove that we “have made it.”
Consumerism was also, of course, the sly partner of another
practice sometimes termed technological obsolescence. Abetted
by every skill of the advertiser (I still feel outraged at the now
illegal trickery of commercial television), automobiles and count-
less other inventions were intentionally manufactured to wear
out faster than they would if really well made. The aim, of
course, was to persuade customers to buy the next newest model.
I hope I have begun by now to demonstrate that the “trans-
valuation of values,” which influenced so many of us as we moved
through the final decades preceding ours, has also strongly af-
fected the ecosystem as a whole. Hard-headed and practical as
well as esthetic and ethical factors played decisive parts. We
realize in retrospect that loquacious counter-cultural proponents
of that period were painfully groping for fresh values and fresh
commitments remarkably diverse from those of the crudely ma-
terialistic, means-centered, and war-mongering -habits that we
had all inherited from the ideology of our modern conflictive,
individualistic ethos. As we have shifted more and more fully
away from this ethos and toward an ethos of socialist humanism,
we have simultaneously begun to develop and to refine much
of what the Club of Rome had pleaded for almost thirty years
earlier. This is an ecological “state of equilibrium,” based upon
global planning, global participation, rather than upon -the
economic anarchy and social as well as natural and human
destruction which it had foreseen as our only likely option.

VI

I shall round out this chapter that barely outlines our demo-
cratic ecosystem by returning to my opening comments. It would
be interesting to imagine how Bellamy might have appraised
the “state of equilibrium” in America that we are now estab-
lishing on a planetary scale. Actually, since one familiar criticism
of his design was that it allowed too little room for experiment
and growth, perhaps today we should say that here, too, he was
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clairvoyant. Perhaps, in other words, he already detected the
danger of too much affluence, too rampant exploitation, too
ravaging of natural resources with their correlative evils of ex-
ponential pollution.

At any rate, I surely do not wish to convey the impression,
any more than did Bellamy, that our socialist humanistic order
is either sterile or static just because it is more equilibrized than
was once conceivable. No, you need only consider our marvelous
age of space exploration to note that opportunities for thrilling,
unheard-of explorations are far from waning. Moreover, as Bel-
lamy knew perfectly well, too, evils such as malnutrition and
ignorance can continue to shrink. Thus I want to emphasize
that Bellamy’s world-view anticipated our own in his common
devotion with ours to the mature rights and expectations of man-
kind as a whole,

'This helps to explain, too, why our democratic ecosystem-—
just because it is not profit-motivated, and just because the satis-
fying fruits of life are generously available, yet neither osten-
tatious nor inflated by pressures to over-consume—has avoided
discussion of money as such. Every mechanism of the historic
money system, it seems, generated severe national headaches
more frequently than it cured them. Recall only the tariff laws
of commodity restriction that even organized labor disgracefully
supported oftener than not. The consequence, of course, was that
nations sought not only to obtain more and more dollars, francs,
yen, and marks, but also to increase their exports and thus
greater profits and faster rates of GNP,

Today, we are closer to Bellamy again than we are to the
struggles of so-called sovereign nations that preceded our trans-
national community. Actually, our own ecosystem rarely re-
quires that citizens carry any money around at all-another an-
ticipation of the almost universal practice of credit cards that
I myself used to carry in my purse. The difference between that
invention and today is again striking, however: we had to pay
promptly for whatever we purchased through credit cards, or
we were soon in trouble with our creditors. This was necessary,
obviously, because the now outmoded economic structure de-
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pended entirely upon profits that the seller made for the products
selected by the purchaser.

In our ecosystem, by contrast, no one makes a profit in the
conventional sense, and so money, in turn, becomes virtually
obsolete. Mines and factories, for example, are cooperatively
owned and controlled, and free trade has universally replaced
tariffs. We consume proportional shares of what all of us con-
sume—a rather nostalgic reminder, incidentally, of the days of
the co-op supermarket in Puerto Rico to which I once belonged.

Moreover, since planning, production, and consumption are
democratically operated and controlled, while workers themselves
participate in creating and designing of products, no one benefits
competitively by trying to monopolize; indeed, all of us monop-
olize, as it were, together. This does not mean that any citizen
may not own private possessions or even land that he himself
enjoys—a garden, for example. Nor, consequently, does it mean
that your economic share is equal to mine or to everyone else’s
share. Of course, needs and talents vary, and so accordingly do
the services we render and the products we consume.

Variations likewise occur, obviously, among nations and re-
gions. Consequently, stiff income taxes graduated according to
capacity to pay for the operation of WCN, and for all other
major institutions of transnational status, are accepted and di-
rected under a World Banking Authority. Thus, reinterpreted
in global rather than individual terms, the venerable Marxian
motto—“From each according to his abilities, to each according
to his needs”—is far more germane socially as well as individually
than it ever was either before or after Marx’s own time. .

But let me mention one other striking feature of Bellamy’s
own model: his provision of a non-military “citizens’ army,”
in which all men and women serve for prescribed periods and
through which much of the necessary public labor that every
modern society—from roads, vehicles, and public buildings to
hygienic services—must provide. Bellamy did not regard his
citizens’ army as some kind of necessary evil; rather it becomes
an essential form of cooperative, disciplined services. All par-
ticipants receive fair compensation, although their services range
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as widely as do human beings. Perhaps it is worth noticing that
this proposal was really not very novel either. Just before I was
born, the Civilian Conservation Corps under the New Deal
period operated very successfully as a form of public service,
although its official intention was to lessen unemployment. Later,
aspects of the CCC idea were extended to become the Peace
Corps—one of the most promising steps away from American
nationalism and toward international service that ever occurred
before our own era of the WCN.

Yet it is true, 1 think, that Bellamy’s design was too super-
imposed, too Americanized, too neat, even too ethnocentric,
by comparison with our own ecosystem. In our one world of
disparate peoples and cultures, we are learning to encourage
less of a completely unified, systematized ecosystem and more
decentralized processes of administration and operation. More
than Bellamy could have appreciated before anthropology and
psychology had achieved maturity as interdisciplinary behavioral
sciences, we now understand how constantly we must remain on
the alert against monolithic, bureaucratic, or unilateral decisions
that by-pass both cultural variations and personal idiosyncracies.

To aim at these values, however, we need also to appreciate
that neither political designs nor democratic ecosystems are
sufficient to the world: of the future. At best they are necessary
conditions in the ever-evolving experiment of humankind. And
just because humankind is, after all, primary, I shall devote both
of the next two chapters to ourselves not only as teachers but as
people, too.




IV

The Renewal of Humankind

REVIEWING what I have written thus far, I fear that my
friends, especially my fellow teachers, will rightly question the
stress I have placed upon political and economic renewal. They
will surely say further that in my efforts to “cover the. water
front” I have ecither said too much or too little. And I have
sounded oftener like a teacher of the social sciences than as a
flesh-and-blood person. My only excuse, I guess, is that since I
am talking about world citizenship, which is the theme I have
assigned to myself, I ought to build upon its foundations. These
are, after all, closely allied principles that center in (a) the World
Community of Nations, and (b) the democratic ecosystem.

It is worth recalling that Bellamy himself, although pro-
foundly concerned with the industrial order, was concerned even
more with the good life. The institutions of socialist humanism
that he designed were therefore strictly instrumental—not to be
admired and endorsed in or of themselves. Similarly, emulating
Bellamy as well as I am able, I too have been trying to pave the
way toward goals of which politics and economics are broad
avenues. The good life for me, as it was for him, is the self- and
social-fulfilling prophecies that are borne out by the testability
of our new institutions.

Or, to express my point in a forthright question: Are we,
as members of one human race, succeeding in the flowering of
our own potentialities? I shall try to show that we are—not by
any means to our complete satisfaction, but sufficiently to justify
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both the eruptive changes and the substantial, sometimes pain-
ful, struggles that we have confronted in effecting them. None

> of these potentialities, I think it should be noted, is in fact

separate from the institutional reconstructions I have thus far
sketched. For, in a fundamental sense, political and economic
renewal is inextricable from human renewal as a whole. Neither
can function without support of the other.

I

If an observer from another planet (and we may expect a
guest from outer space almost any day) were to take a good look
at homo sapiens on our own Planet Earth, and if he came visiting
from a world which had evolved in any way comparable to ours,
we may presume that one of his earliest curiosities would be to
ask how we live together and how we perpetuate our kind.

Let me try to select for him, if I can, some of our more typical
forms of human relations as we are now in process of developing
and re-developing them. What of the family, for example?

Well, we of the Year 2000 do maintain this nuclear institu-
tion (as anthropologists might call it), but we are also recognizing
more and more clearly that the typical family (as I myself knew
it even less than a half-century ago) is caught in much the same
maelstrom of .upheaval that has characterized other global phe-
nomena. Innumerable signs of rapid familial evolution, especially
in Western countries, may be easily observed—to mention only’
the shift from rural to urban patterns, the correlative mobility
of populations, the replacement of traditional family self-suffi-
ciency by dependence upon mass production, mass consumption,
mass entertainment, and apartment-style living.

Still, these have been symptoms of shifting cultural conditions
that are perhaps more superficial than drastic shiftings in the
family structure itself. The latter (although more conspicuously
in the West than in the East or the Third World) is signalized
more sweepingly by the decline, if not often the virtual demise, of
one major alteration before all other customs: patriarchal domi-
nation. No longer does the father or any other male—the eldest
son, for example—become the supreme authority figure.
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_Indeed, what we used to call “women’s lib” became so per-
sistent and militant from, say, the ’sixties onward that the rights
of sexual equality, as illustrated in the family itself, are now
increasingly taken for granted. As this occurs, female inferiority
even in the Near East, in Africa, and in India is rapidly di-
minishing not only in the family, of course, but likewise in
political, economic, and professional life. Simultaneously, the
blight of racism has weakened, for discrimination against race
and against women has often proved to be a reinforcing phe-
nomenon of the same evil: prejudice.

I need hardly emphasize that our democratic ecosystem also
contributes a great deal to malefemale equalization. As was
already common in the Soviet Union and its allies quite early
In the preceding century, great numbers of women such as physi-
cians have occupied equal positions with men. Yet, even in
capitalist-dominated countries, women rose in: status as they
demonstrated their equal capacities. Meanwhile, with their
higher earning-power, their almost abject dependence upon men
has shrivelled accordingly.

. A somewhat similar pattern of dependence that ance prevailed

in the relations of parents to children is also shifting toward
equalization. That children require the loving care of mothers
and fathers is just as true as it ever was, The change that has
occurred since my own infancy, however, is not in the need for
more love but in the way love is expressed in less narrowly per-
sonal ways. Thus, a large majority of children are growing in
social-living environments of the kind still sometimes referred
to as kibbutzim—a social invention stemming, if I recall cor-
rectly, from Israel, but now widely adapted not only throughout
the West but in growing numbers of Third World cultures. I
shall return to this remarkable invention in the next chapter,
so let me say here merely that the effect of kibbutzim upon
parent-child relations, which I am now discussing, has proved
nothing less than prodigious.

Another example of familial renewal involving equality among
c'hlldren (vet which is true, too, of women) has been the diminu-
tion of merciless sweat-shop labor. Considerable progress toward
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its alleviation was, I am happy to say, already under way in the
twentieth century. Yet, when we glance at some of the under-
developed countries, exploitation of both women and children
(as well as of races, of course) was still far more rampant than
most people were willing to admit. It is only now, under planet-
wide labor policies of the WCN, that we can honestly claim
human equalization of every sort to be one magnificent landmark
of the Year 2000.

I must terminate these comments about renewal of the family
by one additional observation. We need to reiterate that it is
not only equality of sex, age, and race that is finally attaining
recognition as a majestic value; there are other majestic values,
too. I am thinking here of only one—cooperation—a value that,
no less than equality, appeared in our vocabularies much more
glibly as a shibboleth than it did in everyday practice. In terms
of the family, cooperation has meant at least two great innova-
tions. First, it has invited democratic decision-making among
all family members, young and old—another process that we were
just learning to grasp several decades ago through pioneers of
child psychology such as Piaget and Erikson. Second, it has meant
not only cooperation within families but, far more precedent-
breaking, between families.

Here Bellamy himself seems more cautious than audacious.
Although he certainly was a precursor of “women’s lib” in that
he staunchly advocated full female equality in every walk of
life, as well as in the “people’s army,” family life as he depicted
it in Looking Backward still sounds fairly Victorian. Today, by
comparison, a notion only occasionally encouraged in my young
adulthood is now quite a matter of course among millions of us.
I refer to the emergence of communal families, or rather to
groups of interracial and intercultural families, who choose to
join together in cooperatives, not merely in the Rochdale sense
of economic sharing, but in terms of as complete interdependence
as they wish to demonstrate.

Sources of this pattern are far from unique, of course; they
reach as far back into antiquity as Plato’s famous “community
of wives and children.” One of Plato’s own arguments for its
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establishment is, moreover, actually beginning to bear fruit: he
saw the family as too autonomous, too inner-directed, too pre-
occupied with its own little domain, and hence too indifferent to
the affairs of the larger community: his ideal Republic. Today,
by contrast, the principal thrust is much as he would have
wished. Family life in itself offers legitimate satisfactions, cer-
tainly. Yet for most of us it becomes far more rewarding when
we discover that families are inter-families who gain by the
give-and-take of common experiences, common problems, and
common solutions. In brief, our cooperative ethos seeks recipro-
cal values in both common and private values. Each enriches the
other.

Group marriage and polygamous relationships—a form of fam-
ily life long practiced by numerous small and large cultures—is
a plausible consequence of this kind of interpersonal and inter-
social living. But here I anticipate another feature of hurman
renewal. Let me term it the Age of Eros.

11

_ By the Age of Eros, I am thinking, obviously, of the very
Important erotic phase of man’s existence—a phase to be prized
Just as richly as the economic or political. Here, Looking Back-
ward was, to say the least, delicate in its comments (the young
Sigmund' Freud, the greatest of all innovators in sexual re-
search, had apparently not reached as far as Bellamy). Yet even
today, some three-quarters of a century after Freud's death,
friends among my colleagues—of about my age, too—still squirm
when questions concerning sexuality arise. Nor is their re-
luctance too difficult to understand. As I noted in Chapter Three
(not very insightfully, I'm afraid), values of all sorts are very
stubborn things. And sexual values are about as stubborn as
any you can imagine.

Even so, we have taken tremendous strides in this sphere as
well. When I was still in college, for example, we were already
talking a great deal about the “sexual revolution,” and entire
courses were popular on many campuses where every aspect of
erotic behavior, from physiology to morality, was dissected. At
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the same time, the erotic, too, has expanded from its narrowly
sexual connotation. A deeper meaning is conveyed by the great
French philosopher, Henri Bergson, a contemporary of Freud,
who characterized élan wvital as the vital impulse, including the
sexual, inherent in all evolution.

In any event, most of the taboos that had warped the lives of
countless millions have been quite as rapidly dissolving in the
erotic dimension as they have in family living as a whole. Despite
stubborn resistance, especially from institutions still governed
by medieval religious beliefs, the new world order embraces
most emphatically the humanistic—in this case, a philosophy cen-
tering, not in the negation, but rather in the affirmation of human
life in all its infinite range of capacities. Sexuality is, of course,
precious to this affirmation. Rather than stunting or denying
its satisfactions, every yea-saying celebration of Eros encourages
them to the utmost. We recognize, to be sure, that there are
almost as many forms of these celebrations as there are patterns
of culture and styles of life: some involve the heterosexual rela-
tionships of one or more man and one or more woman; some
occur both before and after marriage; some are autoerotic and
masturbatory; still others are primarily homosexual, whether
between males or between females.

My point is not to intimate that our dawning Age of Eros is
also an age of licentiousness, of unlimited sexual permissiveness.
On the contrary, I think we can already say that interpersonal
renewal is concerned, as in economic-political renewal, to de-
velop greater rather than lesser equilibrium. But equilibrium is
no more a synonym for sterility or dull repetitiveness in the case
of sexuality than it is in our ecosystem. Rather, what we are
aiming to achieve may be termed dynamic equilibrium—an evo-
lutionary challenge to guarantee continuous development in
every field of life with all the explorations, uncertainties, and
invitations that such a pattern of life expects of us.

Returning to marriage and the family in this context, it follows
as a matter of course that the Age of Eros is itself dynamic and
adventurous. One of the cruelest devices of our inherited civil-
ization was, I think, the notion that marriage must continue
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“until death do us part,” even though it sometimes meant a living
death of hypocrisy, jealousy, and incompatibility. When mar-
riages do afford satisfaction and stability, let us by all means
condone them. I myself, it happens, have remained married for
about two decades because Kimo and I enjoy living together,
erotically as well as socially and professionally. But I have never
expected him to remain “faithful” if, at any time, he finds a
woman or man sufficiently interesting to venture an erotic rela-
tionship, nor does he expect me to do so. Both of us have ex-
perienced such a relationship several times, and both of us have
never tried to conceal them. Both of us, however, still prefer
our own monogamous pattern most of the time, and probably
for this reason we have not as yet joined a polygamous com-
munal family, although we may well decide to do so. So, too,
may our son and daughter.

Kimo and I once became rather intrigued by the term, syn-
ergamous (syn-ér-jamous)—a term we learned at about the time
we decided to change from the excitingly informal liaison we
had enjoyed in New Zealand to a legal one. This was in the
'seventies when the “sexual revolution” had become almost too
much of a preoccupation, especially in Western countries—a
preoccupation that we should have little difficulty in under-
standing after centuries of patriarchal tyranny, chronic erotic
frustration, agonizing guilt, and plain ignorance. At any rate,
a synergamous relationship (borrowing, by implication, from the
ideas of a great futurist of the time—R. Buckminster Fuller)
refers to the synergetic power of human life to compound and
to utilize far greater energy, including sexual energy, than most
of us have ever imagined as ordinary individuals. It is thus the
energy that is also generated, if you wish, exponentially, al-
though in this case, creatively and rewardingly. Synergamous
marriage, in turn, avoids the dulling, monotonous routines that
have too frequently followed the first flush of romantic attach-
ment, and that were probably far more commonplace than even
the most knowledgeable sexologists ever realized. Certainly, it
encourages open, positive, but also intimate relationships that
may well lead at times to several successive marriages among
some adults (by no means all, of course) who discover new stages
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of personal and social fulfillment for themselves and their
partners.

It follows that the World Community of Nations, as well as
such agencies as the Transnational World Court, not only recog-
nize synergamous marriages but fully endorse divorce by common
consent (with due regard, of course, for mutual understanding
including the welfare of children), abortion freely available to
both the married and unmarried, erotic deviancies among con-
senting adults, and the complete right to remain unmarried or
for any normal man and woman to adopt children—all fully
authorized under international law. (Alimony is recalled only
as a barbaric form of human parasitism, since both children
and divorcees are fully protected in our socialist humanist order.)
The success with which such practices as these have helped to
reduce the rate of destructive exponential growth of population
is also a good example of how our present attitudes toward erotic
mores and our acceptance of planned parenthood have reached
far beyond previous boundaries of the so-called developing
countries. Today they are accepted throughout most areas of
the Third World as well. In fact, the Third World has fre-
quently spearheaded the humanistic ethics of renewal if only
because of the practical necessity to do so.

Perhaps, however, I have led you almost too far astray from
what I called earlier the foundations of world citizenship. So
let me connect with them directly in one further respect. Well
before the early nineteenth century, prostitution was considered
(as Marx himself noted) one of the evils of an exploitative so-
ciety. Women—but boys and men, too—became mere chattels,
selling their bodies for “profit” simply because no other op-
portunity to live -at all was available to millions of them. Even
in my own brief lifetime, prostitution was still widely practiced.
Nor was it confined to “advanced” Western countries where
indulgent patrons could often afford expensive “call girls” or
casual affairs. Throughout much of the Third World, where
both unemployment and sexual discrimination had been en-
demic, prostitution increased along with exponential population,
illiteracy, and poverty.

To the credit of countries that shifted to public ownership
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and control, and thus to wider opportunities for women to
achieve equality, prostitution diminished even when undemo-
cratic policies remained. I am thinking here of Cuba where,
before its revolution of the mid-twentieth century, prostitution
was not only a big business under the unscrupulous dictator,
Batista, but was patronized by hordes of nice, respectable, middle-
class American tourists.

Today, of course, prostitution as we knew it well beyond the
Indochina wars (where, incidentally, it still remained a lucrative
if sordid occupation, thanks more to American military involve-
ment than to any other factor) is no longer the iniquitous prac-
tice that it was—certainly not in countries such as Cuba. Still,
I do not wish to convey the false impression that all remnants of
prostitution have disappeared. Like other long-entrenched cus-
toms, it is just not that easy. :

I do believe, nonetheless, that the “oldest profession” is altering
its customary forms. Neither women nor men any longer prosti-
tute themselves out of desperate poverty, but because some have
discovered, even as some professional prostitutes always have,
that eroticism can be simply more satisfying, more enjoyable,
than any other experience. After all, artists of many media have
long celebrated the beauty, wonder, and delight of the art of
love. So why should not some of us still prefer this form of art
to any other?

If I may mention Marcuse again, it was he, I believe, who
perhaps as brilliantly as any writer of my university years con-
vinced a good many of us of what he called “polymorphous
perversity.” This is a fancy term for the varieties of sexual ex-
perience—to be infinitely preferred to the perversities of denial
and shame that sickened the moral turpitude of our ancestors.
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Twe or three additional features of human renewal now de-
serve attention. One that must not be overlooked concerns the
problem of aging. As was true of the sexual revolution—though
less sensationally, to be sure—we were discovering a good deal
about this problem that had been largely ignored until well into
the twentieth century.
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The name for the new science when I first encountered it
was geriatrics, but it developed much more slowly than it should
have for at least partly the same reasons that perpetuated pros-
titution. That is to say, as long as we were able conveniently
to neglect the problem, or (what amounts to much the same
thing) to benefit from exploitation or disregard of the aged, why
concern ourselves?

We benefited under the profit system, for example, because it
was often much easier to dismiss older people from jobs, how-
ever competent they were, than to continue paying them. Retire-
ment in actuality was very frequently an excuse to substitute
younger, cheaper workers for older, more experienced ones.
The fact that the mortality rate had risen remarkably through the
century, thanks chiefly to the medical sciences, and the fact
that older people even of the Third World were on the average
healthier, more alert, and competent than earlier generations,
was still more widely ignored than not, geriatrics or not.

What was once called an “economy of scarcity” throughout
most of the globe is now rapidly accelerating toward an “econ-
omy of abundance.” As this occurs, the penurious, callous dis-
regard of older citizens that was concomitant with scarcity is
deaccelerating at a proportional rate. Millions of older people
no longer feel neglected; they are needed in many ways by an
economy of abundance. Furthermore, as standards of health
have risen, older people continue to provide their skills and
enjoy their work because they know they are sharing in and
helping to control their own world community. Thus the tragedy
of feeling unwanted, of being “in the way,” has been fading.
But it is also true that pleasant homes for retired people are not
only available; they are entirely supported by both world and
national governments—a development already recognized in
countries like Sweden and Denmark well before allegedly affluent
countries, especially America, had paid them cursory attention
at best,

Erotic values have been enriched, too. I still recall vividly
how older women of my own acquaintance suffered from trau-
matic suppressions because they were unable to find sexual part-
ners that could assuage their perfectly normal hungers. This
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kind of discrimination is also much less common today for
several interesting reasons. One is that women, living in an
outreaching, cooperative society, are no longer treated as meek
inferiors; on the contrary, they are fully as capable as men of
inviting erotic relationships. Another reason is that men often
find older women attractive simply because older women have
themselves retained their health and appearance much longer
than was earlier the case. And still another reason, as students
of cultures have known for a long time: men discover that
older women may be far more adept lovers than younger women
because they have learned more of the beauties, varieties, .an(.i
marvels of erotic enjoyment. For rather parallel reasons, inci-
dentally, young women also discover frequently that the best
lovers are older men—hardly a revelation, surely, but one greatly
enhanced by synergamous relationships that are now widely
accepted in the best sense of humanistic ethics.

v

To write even as briefly as I have about the fascinating science
of geriatrics as another influence in this renewal of humankind
invites us, quite plausibly, to consider our responsibility to the
value of health and to the profession that is most directly con-
cerned with it. ) .

Perhaps I am presumptuous to remind my compatriots of the
Year 2000 that one of the most appalling and disgraceful ex-
amples of “man’s inhumanity to man” in earlier times, including
much of the twentieth century, was our neglect of this responsi-
bility. I need not remind you, either, that it was primarily though
by no means exclusively older people of the globe (whether inside
or outside the Third World) who were the first victims of
meagerly provided medical and dental care. )

Looking backward again, it is now almost inconceivable that
the health of human beings could be so cruelly neglected before
our adoption of the Declaration of Interdependence. To be
sure, scientific discoveries in the reduction of disease and the
cure of illness were far more rapid than was public regard for
their widespread application. Nor must we forget that some ad-
vances in medical responsibility were being effected even before
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and since the last half-century. In several countries both of
Europe and Asia (Russia and China, among them), socialized
and cooperative medicine have long been taken for granted.

Nevertheless, I am ashamed to have to recall that the most
affluent of all nations—our own—was also one of the most resistant
and indifferent. Granting that even the United States reluctantly
conceded the need for such programs as Medicare (however
poorly financed), it is necessary to remind ourselves, unfortu-
nately, that the most immoral of all power groups concerned with
the high value of health was a national organization of physicians
and surgeons known as the American Medical Association.

But the AMA is now only another gravestone to commemorate
the outmoded ethos of individualism and aggrandizement. To-
day, difficult as it was once to believe, doctors no longer regard
themselves as top money-makers; rather they are what their Hippo-
critean oath always implied: servants of the people. In all fair-
ness, let us not forget that renegades of the AMA had long
understood the need for a revolution in medical services. Yet
this, too, was precipitated most decisively by the power of the
"Third World—by the desperate need of its billions of neglected
citizens who had rarely, if ever, heard of the brave but paltry
support offered by such UN agencies as UNICEF and WHO.

Today, the World Community of Nations considers adequate
health care to be one of its first priorities. No world citizen
pays anyone for medical services because, thanks to the ample
resources provided both by the people’s army and the WCN
graduated income tax, everyone is entitled the same medical
privileges as is anyone else—Third World, First World, or Second
World alike,

The medical profession, in turn, benefits precisely under the
same guidelines as does any other. Physicians and surgeons, there-
fore, are subject to democratic governance as formulated by
commissions that include both medical peers and laymen. One
interesting example—quite rare in the twentieth century, I be-
lieve—is the establishment of co-op hospitals. No less than in the
case of multinational corporations that had benefited from ex-
orbitant profits in oil, so in the case of surgery, for example, a
specialist who might try to benefit from high fecs for heart op-
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erations would be considered a criminal of the new ordér. But
in co-op hospitals, any citizen (including doctors themselves)
may hold membership, may own limited shares, and must par-
ticipate in policy decisions.

Co-op hospitals also include nurses, of course—quite a change
from the time when nursing was among the most exploited of
professions, often by doctors themselves. I myself am a member
of one such co-op hospital, although this time I hold no office.
It is owned and controlled by the teachers’ union. Doctors and
nurses are respected as experts in the science of medicine, cer-
tainly. But they are no more expert than I am in the determina-
tion of another inalienable human right—the right to first-rate
health service for me, for them, or for anyone else.

It is to be expected that Bellamy’s portrait of his American co-
operative commonwealth provides public medical services just
as fully as our own world community does in reality. Nor does
he overlook a question that many people used to ask: What of
the right to choose an individual doctor? Actually, this right,
despite ample AMA propaganda, was more a figment of imagina-
tion than a reality: the myth of the kindly, warm-hearted “family
doctor” was already being replaced in my own youth by the
impartial, top-level specialist. Today, in any case, personal pa-
tient-physician relations are encouraged as often as.practicable,
except that (as Bellamy advocated, too) the very well trained
medical profession is paid according to the complementary
principles of public service and individual needs that apply to
all other citizens.

v

One other innovation germane to this present discussion of
human renewal concerns a question that disturbed many of us
in my younger years. To recall the title of Dostoyevski’s immortal
classic, I mean the question of “crime and punishment.”

Most competent criminologists were agreed well before the
mid-century that the treatment still prevalent of punishing
criminal behavior by vindictive imprisonment was an abject
failure. They already knew perfectly well that forced incarcera-
tion of men and women almost never changes human behavior
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for the better. On the contrary, criminals only learn to become
worse, not only by contact with other criminals, but also be-
cause of inhumane prison treatment plus an almost total in-
competence on the part of typical prison guards and wardens to
judge the causes and effects that induce criminal behavior in the
first place.

As my fellow readers would be the first to agree, we who are
now about to enter the Year 2001 will not be able to solve this
problem over night. But we do contend that humanity is already
well on the way to solving it for two central reasons.

First, criminology is learning much more than earlier of the
psychocultural forces that generate deviant behavior. They know,
for example, that one of these forces, perhaps the most crucial
one, was the political-economic system itself—~a system that en-
couraged almost every conceivable kind of knavery of which
human perversities are capable.

Everyone even slightly familiar with the recent record of
American politics and economic competition (not to mention
similar records of many other nations) knows that corruption on
every level, and certainly on the federal level, has extended all
the way from the earliest years of our history straight down to
our own period. Behind much of this corruption, moreover,
was the guiding if usually unstated assumption that success lies
in making as much money as possible, often literally “by hook
or by crook.” Well into the last century, a very large percentage
of our bursting prison populations consisted of men and women
who cheated, stole, or lied. Not that they were the only criminals,
obviously; some who committed incest or rape were violators
of still widely approved sexual norms; others were pyromaniacs,
murderers, or other asocial individuals, But even most of these
unfortunates (so criminologists would be likely to agree) were
traceable to deeper conditions—unemployment, illiteracy, or still
other conditions that accompanied the deprivations of inequality.

Second, students of this field have been proving that there are
far better alternatives to criminality than imprisonment. Actu-
ally, except in a few places, prisons were being abolished through-
out the world by 1985. In their place, the central concept among
criminologists has been rehabilitative therapy, although even

53




The Teacher As World Citizen

today this concept is still far from easy to apply in practice. It
does, nevertheless, recognize that adequate psychocultural anal-
ysis; opportunities to develop creative skills; above all, designs
for cooperative participation in establishing rules of conduct
among people placed in rehabilitating centers (conjugal privi-
leges for men and women, to mention but one instance)—that
these alterations from past obsolescent practices are reducing
criminal behavior at an accelerating rate, Capital punishment,
meanwhile, has been completely outlawed under WCN au-
thority, nor does it remain legal within any nation or state. The
dignity of a single life is far too precious to tolerate so savage
a practice.

Here I cannot resist the temptation to bring Bellamy back into
our discussion. In the Year 2000, which we recall Bellamy is
projecting, he notes that “We have no jails nowadays.” The
primary reason is that in the industrial age:

Want tempted the poor; lust of greater gains, or the desire to
preserve former gains, tempted the well-to-do. Directly or in-
directly, the desire for money . . . was the taproot of a vast
poison growth, which the machinery of laws, courts, and police
could barely prevent from choking your civilization outright.
When we made the nation the sole trustee of the wealth of
the people, and guaranteed to all abundant maintenance,
on the one hand abolishing want, and on the other checking
the accumulation of riches, we cut this root, and the poison
tree that overshadowed your society withered. . . .

Yet the still young science of criminology can too easily be
interpreted as a cure-all, just as Bellamy in his enthusiasm for
a new economic order grounded upon “the wealth of the people”
sometimes committed what logicians call the “fallacy of reduc-
tionism”—that is, single causal explanations for multiple events.
He does not, for example, pay as much attention to the role of
education as a transforming power in criminal behavior (or,
for that matter, in ordinary civilized behavior) that I, as a
teacher, would have liked. Shall we not turn, then, to this
transforming power?
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The Transforming Power of Education

THUS far I have talked about education only occasionally.
It is now time to look more directly and comprehensively at
this ubiquitous phenomenon. I shall try to do so by considering
education integrally with the major features of our emerging
world order. Or, still more focally, let us ask this question: How
do we teachers now reinterpret our roles primarily as world
citizens?

I

To begin with, you.may recall that I have referred to the
World Community of Nations as a “mutation” in the evolution
of humankind—a radical shift, on the one hand, from long-
established customs, habits, and attitudes that had accompanied
the hoary assumptions of national sovereignty, and, on the other
hand, to widespread acceptance of transnational authority. I
am only too acutely aware, since this has occurred within my
own lifetime, that the mutation was far from smooth or far
from easy to effect. Violence was often imminent—at times ex-
tremely threatening and literally explosive. On the whole, non-
violence as a strategy of major alteration nevertheless prevailed.
It prevailed, however, not because nations had suddenly become
enlightened; rather, a supreme crisis had compelled them to face
the case-hardened truth that sovereignty simply cannot work any
longer.
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By this I mean, please recall also, that enough people of
enough nations—above all, those of the Third World—had
reached a planetary deadlock. For they had come to realize that
two courses, and only two courses, confronted them: either total
human annihilation through the twin monsters of thermo-
nuclear war and ecocide, or the alternative of human survival
for human enhancement of the only species on earth capable
of choosing.

To argue that education as an institution played no relevant
role in this awakening would be absurd. Still, I must confess
that in the degree education did play such a role, this was not
due primarily to institutions called schools and colleges that
were already established within some (though by no means all)
nations; no, the influence of education was much more crucially
the expression of a socially aroused consciousness through stub-
born forces of organized action and persistent voices of discon-
tent—-what an influential Brazilian leader Paulo Freire once
aptly termed “the pedagogy of the oppressed.” Collectively, these
forces and voices fused into political, economic, and social power
that swept over entire continents and crossed the widest oceans.
Education, in short, took place very widely indeed. But- most of it
occurred because ordinary men and women, whether literate or
not, and whatever their culture, race, religion, or class, discovered
their capability to learn whenever and wherever there were
strong enough reasons to learn.

The audiovisual revolution, although it sometimes succeeded
under authoritarian regimes in warping or concealing events of
worldwide significance, also succeeded frequently enough to
communicate these events in their deeper, more urgent implica-
tions. I have no doubt whatsoever that Marshall McLuhan, a
famous precursor of this revolution during the ’sixties, was far
more correct than incorrect (although he, too; possessed a re-
markable capacity to obfuscate) that the almost exclusively

“linear” way we have been learning and teaching, primarily’

through the printed word, is out-of-date. That audiovisual
“media as the message” were often incorporated by established
institutions of education is indisputable. But equally indisputa-
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ble is the historical fact that these revolutionary media (along
with a whole range of other technological inventions called
“teaching machines” and mechanized techniques of “programmed
instruction”) were utilized much more frequently to reinforce
and to perpetuate established systems of education than they
were to stimulate critical awareness of or dissent from hitherto
dominant patterns of authority. The consequence was that what
students learned in school was usually determined according to
what delegated representatives such as school boards (themselves
exponents of the conventional wisdom) adjudged to be accept-
able to the military-political-economic power structure.

I come back, then, to the World Community of Nations.
Young people in most cultures—above all, in the highly developed
areas where education had been most completely formalized—
rarely if ever discovered that any quite different way of political,
social, or economic authority might be considered as an alterna-
tive to sovereignty. What they did learn was that my country is
nearly always right and your country is frequently wrong. Third
World people, unfortunately, only too commonly acquired the
same set of falsehoods.

Yet, increasing numbers had gradually, though erratically,
learned to penetrate the facades of symbolic illusion that had
surrounded them. Thus they learned that their own nationalistic
biases were very. often encouraged by the same forces that
benefited from divisiveness or hostility rather than from coopera-
tion or unity. Meanwhile, those of us who lived in other areas
than the Third World were becoming educated, too—much of
our own education occurring again through informal channels
of communication, but some of it beginning to reveal symptoms
of change in curriculum structures, in learning-teaching tech-
niques, and in administrative controls. Here it is surely ap-
propriate to recall those masters of modern education whose
ideas have reverberated for a long time: Gruntvig for one, Pesta-
lozzi for another, Dewey for still another. Nor let us forget the
great Indian sage, Tagore.

Indeed, it is difficult to restrain my desire to consider their
own influence upon education as it permeated, however slowly
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or indirectly, the great achievement symbolized by our World
Community of Nations. But I must confine myself to a few
salient points.

The first is that education today is decidedly divergent from
that which was characteristic of my own formal education be-
cause, for one thing, it is globally oriented throughout. To take
an example, what used to be called “World History” in my
high-school years was confined almost wholly to Western history.
Even then it was far oftener a chronological account of past
epochs than it was either an interpretation of present issues in
world civilization, or a concern with future expectations and
aspirations. By contrast, world history as I knew it is hardly to
be found anywhere today. Beginning with the earliest periods
of schooling, we pay just as much attention to the peoples and
nations of the Fast and South as to the West and North. Equally
we pay just as much attention to present issues and future direc-
tions as we do to the past. Cultural ethnocentrism and pro-
vincialism, either in space or time, is passé.

My second point is that primary educational policies of the
Year 2000 are themselves controlled by a World Education
Authority in conjunction with national and regional agencies.
The roots of these global policies, I am glad to remind you,
are to be found in one of the few notable achievements of the
United Nations: UNESCO. The difference from today, of course,
is that UNESCO not only was without transnational authority;
1t was enfeebled invariably by parsimonious operating budgets
and constricted staffs,

But let us be clear that our World Education Authority never
functions unilaterally. Its policies and programs are formulated
and implemented by the same guidelines of participatory de-
mocracy and decentralized implementation as are applicable to
other WCN policies. We also recognize that all nations receive
a proportional share of the full educational resources of WCN
in accordance with capacities and needs. Therefore every nation
is entitled—in fact, is strongly encouraged—to develop its own
educational programs fitted to its own particular requirements.
Equally, no nation is deprived of sufficient appropriations in
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behalf of literacy, planned parenthood, vocational training,
community grassroots education, or any other programs that
are requisite features of global cooperation.

A third point is that education is by no means confined any
longer to academic studies. Students today reach far beyond the
kind of classroom strictures to which most of us had been sub-
jected in our younger years. Perhaps you remember that I my-
self benefited from rather exceptional opportunities to join in
the day-to-day life of people quite remote from my own culture,
(Recall the Maori community where I first met Kimo?) Nowadays,
however, virtually all young people are afforded at least one
and usually several privileges to devote everywhere from a few
weeks to two or even three years to active involvement in cul-
tures perhaps thousands of miles distant from the one into
which they were born. To facilitate the community as a class-
room, each year provides two breaks of six weeks each—one in
winter, the other in summer. These periods are also vacation
periods but usually include learning projects in various parts
of the world.

The idea of a world college or a world university that was
still an educational frontier when I was meeting my own quali-
fications as a teacher is no longer a dream of the future, I assure
you. Without trying to count them precisely, I can think of
some fifty such institutions that are flourishing today—some under
the direct sponsorship of WCN; others encouraged by regions or
communities that take special pride in their own cultural iden-
tity. Still others, such as floating universities, are supported by
transnational organizations of world citizens who rightly en-
courage experimental ventures that are audacious enough to
make mistakes and to justify their own inventive distinctive-
ness.

The fourth point follows directly. We have been able to trans
form- the curriculum, for example, largely because the profes-
sionalization of teaching has itself been transformed. The typical
colleges of education that I knew in the sixties were, with few
exceptions, glaring demonstrations of cultural lag. Criteria of
academic excellence were well below those of other colleges,

59




The Teacher As World Gitizen

not only in the liberal arts, but more so in medicine, law, engi-
neering, and other fields. Professors of education, again granting
exceptons, were commonly regarded by academicians as busy-
workers devoid of scholarly standards comparable to other disci-
plines.

This is no longer true, and the quality of teaching as reflected
in the quality of professional learning is the best evidence I
can offer. When I was certified to teach after four years of col-
lege, at least two of them were devoted to required courses in
educational psychology, to a smattering of the history and theory
of education, and the remainder to “methods” of teaching sub-
jects—methods which usually amounted to learning how to per-
petuate the same deadly superficialities and routines that pro-
fessors of education themselves often typified. Fortunately, as
I have also noted, I myself was able to break through this en-
crusted schedule by way of field experiences and graduate studies
of substance.

But what I was able to accomplish partly by sheer good luck
is now almost taken for granted. Virtually all of us, not only
Americans, but teachers in most parts of the world, receive a
minimum of six years of professional preparation after high-
school graduation: two years in a program of general education
that examines and appraises our age of revolutionary change;
then four years of fundamental knowledge of the sciénces and
arts as these bear directly upon problems of world order.
Throughout these four years, and even during the orientation
of general education, every prospective teacher becomes familiar
with and directly related to the life of the community, begin-
ning with its core of the family itself but gradually widening
out to embrace the locality, region, nation, and eventually the
transnational community.

The sixth year offers a tough internship in which every one
must prove to himself, to his peers, and to his mentors that he
not only deserves assignment as teacher-citizen of the world,
but has attained professional qualifications at least equal in
thoroughness and competence to those of any doctor of medicine,
The chief difference from medicine, 1 think, is that the teacher’s
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responsibilities are still greater: as Thomas Aquinas contended
some seven centuries ago, teachers are truly “‘physicians of the
soul,” for they are concerned with the “‘actualization,” the flower-
ing, of each human being.

Bellamy, by the way, anticipated our own high-level policies
concerning education. Comparing the nineteenth century with
the Year 2000, he notes that “the main difference is that
nowadays all persons have equal opportunities of higher educa-
tion which in your day only an infinitesimal portion of the
population enjoyed.” But he also insists upon “a great deal of
knowledge” to be gained by direct acquaintance with, say, in-
dustrial life, and upon careful testing of applicants for varying
levels of occupation.

My final point within the context of our political order brings
us back to the specific role of teacher-citizens, such as myself.
When I was a student, the teachers 1 knew were often confused
over their own responsibilities, if any, to professional organiza-
tions. Many of us believed that to join forces with other working
people (especially if they wore blue overalls) would belittle our
own prestige—or, more accurately, our middle-class status. Right
up to the time of my own first teaching position, for example,
I recall how we shied away from collective unity with organized
labor; we preferred state or national organizations that were
more “dignified” but also usually dominated by administrators
who in turn represented such prevailing ideologies as “free
enterprise” and sovereignty.

But discontent among many of us was becoming rife, too.
Thus, by 1976 (I recall the date because America celebrated her
bicentennial that year), we finally built one national organiza-
tion under our own control. It consisted then of over two million
members—one of the largest single organizations of either pro-
fessional or non-professional people in the entire country. Some
of us (I for one) were still critical, however: our new organization
(the National Union of Teachers) was too constricted by its chief
preoccupations—higher salaries and professional security—pre-
occupations that too often paralleled the pedestrian, competitive,
pro-nationalist policies of organized labor itself. Like the latter,
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which did, to be sure, come to our support when we went on
strike (a practice rarely approved while I was still a student),
we still looked upon ourselves mainly in terms of our own vested
interests. In short, we acted rather like the “hard hats” of the
construction unions; we simply wanted a bigger “slice of cake”;
so we cared very little about our own wider political or social
responsibilities. One consequence of the prevailing attitude was,
of course, a more or less deliberate policy of reinforcing rather
than of innovating the Establishment, whether we were building
skyscrapers or teaching children.

But perhaps I am being too critical of my profession. It is
certainly true also that during the period of roughly two decades
that embraced our struggles to attain national unity, some teach-
ers were already becoming aware that education, as we had
known it institutionally, could no longer prevail. Just as re-
calcitrant dissenters among doctors and surgeons persisted in
demanding radical alterations in traditional policies of the
American Medical Association, and just as dozens of scholarly
“splinter groups” persisted in disturbing their own smug pecking-
orders, so professional educational organizations, too, included
their own vanguards of lively proponents of change. It was these
who most acutely detected the dangerous obsolescences that
ranged all the way from traditional subject-matter curriculums,
to mechanized learning inventions, to “behavioral objectives”
and “accountability” fads. Thus they enabled us to realize that
these obsolescences were actually conservative of value-orienta-
tions adept in reinforcing patterns of political domination and
hierarchical establishmentarianism.

I am not sure whether educational historians are as yet pre-
pared to agree that it was American critics such as Paul Good-
man (he died in 1972, if my memory is accurate) who set the
stage for worldwide educational renewal. Certainly some of them
were extremely influential, whether they affiliated with WCN
programs, or whether they joined hands with Third World
peoples who, as I have noted, developed potent if often informal
educational programs of their own. In any case, I can say with
a fair degree of assurance that the American thrust toward united
professional power overlapped with the transnational movement
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of teachers which we now call the Teachers Union of World
Citizens. This includes millions of fellow professionals of all
nations affiliated with WCN. ‘

The keystone of TUWC is global cooperation in providing
continuous flow of communication, experimentation, and associ-
ation among peoples of diverse cultures. This is why TUWGC is
a principal channel to intercultural educational involvement,
and why our world colleges and universities are radiating cen-
ters of such involvement in both theory and practice. For it is
in these centers, more than anywhere else, that in-depth study
is also emphasized. Problems of the random kinds I have touched
upon—for example, in geriatrics, criminology, thermonuclear
energy, communal marriage, and ecocide—are all of focal concern
to both their policies and applied research activities.

II

Mentioning ecocide a moment ago reminds me to consider a
few of the educational transmutations that are occurring within
the democratic ecosystem that functions in partnership with our
world political order.

The guiding thread is the ecological crisis that crystallized
in the twentieth century and that itself induced exponential,
technological anarchy. I do not believe- I exaggerate when I
assert that this crisis, like most if not all great crises of history,
contained the seeds both of utter destruction and boundless re-
construction. In different words, we of the Year 2000 are the
victims of centuries of appalling exploitation of the earth’s
natural resources; yet we are equally the heirs of new levels of
creative capacity—a “greening of the planet,” as it were, that
enables us for the first time in history to become a vibrant
community of humankind. Both negative and positive dimen-
sions of our age become, in this context, complementary rather
than antagonistic phenomena. The dilemmas that I have earlier
mentioned come head on when we reiterate a question I have
tried to express in somewhat different words: Which shall it be,
global ecocide (including thermonuclear annihilation) or global
cooperation?

- Thus epitomized, education at once acquires a remarkably
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